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INTRODUCTION 

The Literacy Development Centre (LDC) at Waterford Institute of Technology offers 

three third level programmes, which have been designed as a single progression 

route with exit points at levels 6, 7 and 8 on the National Framework of 

Qualifications (NFQ).  The aims and objectives of the suite of programmes offered 

by LDC were identified by working in close collaboration with all of the key 

stakeholders in the Adult Literacy sector in Ireland. These include: National Adult 

Literacy Agency (NALA), the Adult Literacy Organisers Association (ALOA), the 

Chief Executive Officer's Association (CEOA), the Department of Education & 

Science (DES), and Waterford Institute of Technology (WIT). 

Programmes have been developed and co-managed by a partnership between WIT 

and NALA in response to an identified need for a third level training course which 

would assist literacy practitioners to upgrade their skills and also gain accreditation 

for the knowledge and skills accumulated though their work practise.  The 

partnership with NALA has helped to ensure that programmes are relevant to the 

current developments in the sector and that programmes consistently meet the 

standards required for literacy practitioners. Programmes are generously funded 

directly by the DES to eliminate access barriers and ensure that all members of the 

target population can undertake them.  This funding has steadily increased since 

1998 and despite current comprehensive cutbacks within the education sector, this 

budget has remained intact.   

The three specific programmes are as follows:  

 Higher Certificate in Arts in Literacy Development (Level 6)  

 Bachelor of Arts (Ordinary) in Adult Education (Level 7)  

 Bachelor of Arts (Honours) in Adult Education (Level 8)  

The qualifications delivered by the Literacy Development Centre have been 

endorsed by the Learning for Life: White paper on Adult Education and have been 

accepted by the DES and VECs as the appropriate qualification for literacy 

practitioners. Their recognition by the DES endorses these courses as the highest 

quality literacy education and training for adult literacy organisers and tutors in the 

country. 
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National Framework of Qualifications 

All three programmes comprise modules specifically developed for literacy 

practitioners and offer separate elective streams for managers and tutors. The aim 

of these programmes is to enable adult literacy personnel to explore theories which 

underpin various aspects of adult literacy and adult education practice, while 

enabling them to evaluate current scholarship in literacy. By identifying and 

promoting good practice, literacy practitioner can explore how in their role they can 

work towards a society where there is equality of access to, and participation in, 

education for all, in which everyone is able to reap the personal, social and 

economic benefits of lifelong learning. These programmes support practitioners to 

critically reflect on the different definitions of literacies and examine why literacy 

cannot be limited to a set of basic skills that the individual needs to be more socially 

or economically productive.  By promoting the scholarship of literacy, the 

programmes delivered by the LDC also contribute significantly to the knowledge 

base exploring literacy as an academic discipline. 

COURSE PROCEDURES  

ENTRY REQUIREMENTS 

We aim to make the courses accessible to people who are involved in literacy work 

in a variety of sectors.  

 Candidates must have on-going experience in literacy work for the duration of 

the course.  
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 Candidates must show a capacity for third-level study. This is assessed 

through a detailed application form, in some cases this is followed by an 

interview. 

 Application forms must be signed by the scheme manager (ALO).  

 All modules are offered subject to sufficient numbers and resources.  

 

LEARNING OUTCOMES 

Having successfully completed this programme, students will be able to:  

COMMON CORE LEARNING OUTCOMES   

   

1. Apply learning and information-handling strategies to their studies and at the 
end of this programme progress to level 7 study. 

2. Demonstrate interpersonal communication skills, an ability to facilitate learning 
groups, show an awareness of the boundaries of their roles, conduct peer 
observation and give constructive feedback.  

3. Reflect on their practice within a conceptual framework and exercise 
appropriate skills and attitudes as either Literacy Organisers or Tutors. 

4. Show knowledge of some different approaches to reading, writing and spelling 
and how to tackle the impact of literacy difficulties on adult learnersô lives. 

5. Support the development of an equitable and diverse education environment 
by creating appropriate strategies to challenge prejudice and discrimination. 

LEARNING OUTCOMES SPECIFIC TO TUTORS 

6. Develop a range of coherent learning and teaching strategies (including the 
use of ICT) drawing on a knowledge of the English grammar system and their 
understanding of language and literacy as social practice; demonstrate an 
understanding of numeracy as a life skill. 

7. Demonstrate a knowledge of the structure of the English Language and some 
strategies for teaching it in various settings at a variety of levels for example: 
Teaching English to Speakers of Other Languages (TESOL); Workplace Basic 
Education (WBE); Family Literacy; adults experiencing literacy and specific 
learning difficulties.  

LEARNING OUTCOMES SPECIFIC TO ORGANISERS/MANAGERS 

8. Demonstrate a knowledge of the basic principles of management as a support 
for learners, paid tutors and volunteers 

9. Prepare practical local plans that convert social marketing communications into 
action 

10. Review models of quality evaluation and have developed and implemented a 
model which is compatible with their ethos of adult learning 
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COURSE STRUCTURE  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

*This course has prerequisites, please refer to module descriptions 

 

All modules carry 10 credits unless otherwise stated and are offered subject to sufficient numbers 

and resources. Total credits for Year One ï 60 credit hours.  Total credits for Year Two ï 60 credit 

hours.  

Total of 120 credit hours for Higher Certificate in Literacy Development.    

YEAR 1 CORE MODULES: 

ALL MANDATORY 

1. Thinking and Learning Skills 
          (5 Credits)  

2. Developing Literacies 1 (formerly 
Literacy Methodologies 1)  

3. Group Dynamics 

4. Philosophy of Adult Education  

5. Professional  Practice*  
         (5 credits) 

ELECTIVES 
 

CHOOSE ANY  
TWO OF THE FOLLOWING: 

Adult Numeracy 

TESOL 1 

 New Literacies  
(formerly ICT Literacy)  
 
Literacy & Specific Learning 
Difficulties 

Extending Literacy 

Management in Adult 
Education 

Social Marketing 
Communications 

YEAR 2 CORE MODULES: 

ALL MANDATORY 

1. Psychology of Adult Learning  

2. Developing Literacies 2* (formerly 
Literacy Methodologies 2)  

3. Curriculum Development* 

4. Counselling Issues in Adult 
Education 

5. Microteaching* 

 

ELECTIVES 

 
CHOOSE ONE  

Family Literacy 

TESOL 2* 

Workplace Literacy*  

Quality Management* 

Training for Tutor Trainers*  

Equality and Diversity in 
Education  
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ASSESSMENT PROCEDURES 

As all our courses are third-level courses, students would need to be aware that 

essays or projects will need to be submitted for assessment and that it may be 

necessary to spend at least 10-15 hours per week in study. An exam may be one of 

the modes of assessment for some modules. Current thinking in adult education and 

training supports the view that assessment is an integrated part of the learning 

cycle. This is reinforced in this course through: 

 stressing the link between learning outcomes and assessment 
 using self assessment as well as tutor assessment 
 discussing assessment criteria and marking schemes with students 

 

Assignments are incorporated into each module by way of continuous assessment 

and end-of-module assessment.  These assignments emphasise the practical 

application of the module material to the tutorsô and organisersô work situation while 

underpinning it with theoretical knowledge. Given the practical nature of this course 

and the maturity of the participants, assignments may include self-assessment and 

peer-assessment as well as tutor assessment.   

Forms of assessment may include:   
 practical demonstrations 
 presentations 
 learning journals 
 essays 
 case studies 
 work-based projects 
 online contributions 
 written and oral exercises 
 in-house examinations 

 

The actual form of assessment used will vary, according to the requirements of each 
particular module. Your tutor will give you more information regarding the actual 
assessment procedures for a particular module.  

 

The importance of the APEL scheme (accredited prior experiential learning) has 

also been recognised and this has been used extensively on the projectôs 

programmes. A comprehensive knowledge base and expertise in APEL has resulted 

from this. 
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MODES OF ASSESSMENT 

Various modes of assessment are used throughout this programme. The main tools 

of assessment are the learning journal, which is a core assessment tool for all 

modules, essays, reports, projects and online contribution. A brief description of 

each of these modes of assessment can be found below:  

LEARNING JOURNAL 

A learning journal is a personal reflection on what the participant understands from 
the module and what application it might have in their work.  They may want to write 
up a personal journal from which they can subsequently write up a journal for 
assessment requirements. The learning journal should be not more than 2,500 
words overall. Entry for each session should include the following: 

 Knowledge and understanding of issues and ideas raised in the course (50% of 
marks)  

 Personal reflection on what these issues and ideas mean to you and how they 
might be useful in your practice (35% of marks) 

 Assess your experiences as a learner and how these might enhance your 
understanding of the learners in your own work (15% of marks) 

 

ESSAYS 

 An essay is a piece of continuous writing (without headings, numbers or bullet 
points.  However paragraphs are used to divide sections of the argument). 

 It has a title setting out the issues to be dealt with in the essay.  
 It takes the form of an argument which leads the reader from the title at the 

beginning to a conclusion at the end. 
 The argument should draw on the course materials. 
 Essays should have a maximum word length of 3000 words (plus or minus 100 

words) 
 

REPORTS 

As the name implies the report gives information on how a project, experiment or 

piece of research was done.  It can be simplified into three general principles: 

How was it done?  Why was it done? What does it mean? 

 The format is completely different from that of an essay.  
 The information should be clear and easy to find; therefore the structure is 

fairly rigid. 
 There are sections, usually with subheadings and numbered. 
 Bullet points can be used to achieve clarity and conciseness. 
 The report should proceed in a logical and ordered way. 
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PROJECTS 

There are a number of different types of projects.  They can include: 
o Lesson Plans 
o Portfolios 
o A curriculum/programme plan for a particular topic. 

 

 

PLEASE NOTE: 

 It is a requirement to attempt all assignments in a module. 

 In some modules there is a requirement to pass key elements of the module 
in order to gain an overall pass in the subject. 

 

ASSESSMENT CRITERIA 

1. 40%-54%: The student will have attained the learning outcomes at a basic 

level 

2. 55%-69%: as well as the above, the student will be able to demonstrate an 

understanding of some of the complexities of the topics 

3. 70%-79%: ln addition to the above, the student will demonstrate a more 

detailed knowledge of all the topics covered and will have the ability to 

assess and analyse concepts. 

4. 80%+: The learner will be able to demonstrate a comprehensive 

understanding of all the material covered and be able to adapt the knowledge 

to respond to a range of contexts. 

GRADES 

WIT Academic Council has adopted a percentage grading system (formerly 

alphabetic grading system) for all part-time programmes in line with all sectoral 

conventions and full-time programmes from September 2010.  The student is 

awarded by a percentage grade for each module.   The grading of the overall award 

will be calculated as follows: 

  Pass  - 40%-49% 

  Merit 2 - 50%-59%  

 Merit 1 - 60%-69%  

  Distinction -  70% + 
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ATTENDANCE AND ABSENTEEISM 

Attendance is recorded.  A minimum of 80% attendance is required for each taught 

module.  Participants are required to notify in writing if extenuating family or 

personal circumstances prevent or are likely to hinder attendance.  In the event of 

personal illness, a doctor's certificate should be submitted for our records. 

PRESENTATION OF ASSIGNMENTS 

 Plain A4 paper 

 Printed on one side only and stapled in top left hand corner 

 Typed 

 Please do not use bindings and covers:  They are not necessary and take up 

filing space. 

ASSIGNMENT FORMS 

Please complete an Assignment Form for each assignment (originals and copies) 
and staple it onto the front of each assignment copy. A copy of this form is available 
at the back of this handbook. The assignment form must be signed by you certifying 
that the work you are submitting is your own. If you fail to sign this form, your 
assignments will be returned to you for signature. More information on this topic is 
detailed in the Anti-Plagiarism Policy available on the exams section of WITôs website. 

SUBMISSION OF ASSIGNMENTS 

Please submit two copies of each assignment to:  
 
 Literacy Development Centre, 
 WIT,  
 College Street Campus,  
 Waterford.   

 
Please retain evidence of posting and always keep a copy of your assignments for 
your own records. 

  

http://www.wit.ie/exams/Anti-PlagiarismPolicy/Anti%20Plagiarism%20Policy%202008.doc%20Final%20Sept%2008.doc
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LATE ASSIGNMENTS 

Students will be informed of the submission date of each assignment by the tutor at 

the beginning of each module. (Generally speaking this is four weeks from the final 

class date.) An extension of this deadline may be granted to a student in exceptional 

circumstances. This extension must be applied for through the Literacy 

Development Centre in Waterford Institute of Technology, no later than the final 

submission date for the assignment. In the event of personal illness, a doctor's 

certificate should be submitted for our records. 

Late submission may also cause delay of receipt of the certificate. Our tutors are 

usually engaged in teaching many courses for various institutions, and due to work 

commitments, may not be able to correct late assignments before an Exam Board 

meets. 

 

INCOMPLETE ASSIGNMENTS 

It is a requirement of all modules, that the student attempts all assignments, that is, 

the Continuous and End-of-Module Assessments.  Students cannot pass the 

module having only completed one part of the assessment. 

DEFERRALS 

If work for a module has not been completed by the agreed date, the student will be 

deferred until the next Examination Board. The Exam Boards are held twice a year.  

We will send out a letter after each exam board, asking students if they wish to 

complete work or withdraw.  

If a student has not completed attendance at a module, s/he will be withdrawn (de-

registered).  If the student has been de-registered, and at a later date, wishes to 

complete the module, it is necessary to register again, paying the full fee and to resit 

the full module.  

APPEALS 

The official WIT results from the Registrarôs Office are sent to students, following 

Examination Board meetings which take place in June and September.  Students 

have five working days to appeal their results once results are sent to the student. 

All appeals must go through the WIT Registrar's Office. There is a fee involved in 

appealing results. This is refunded if the appeal is upheld.   
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PLAGIARISM 

When you are writing for academic purposes you are expected to use and respond 

to the ideas of authors who have been studied during the course.  However, when 

you do this you must acknowledge the source of the ideas.  Not to do so, to make it 

appear that the idea or ideas are your own, is called plagiarism and is a serious 

offence.  It is a form of theft (of intellectual property) and when it is detected the 

penalty is failure of that piece of work.  This is why it is vitally important to use 

correct referencing and in order to do this you should record your sources correctly 

in your preparatory work for an assignment.  

When you take notes, make sure that you have the authorôs name, the year of 

publication, the name of the book or journal, place of publication, the name of 

publisher and page numbers so that your reader (in this case your tutor and the 

external examiner) can trace the source of the idea and check if it is correctly used. 

More information on WITôs policy on anti-plagiarism is available on our website. 
www2.wit.ie/exams/Anti-PlagiarismPolicy/ 

CANCELLATIONS POLICY 

A strict cancellation policy will operate for all programmes. All cancellations must be 

in writing and must be sent to Vicky Phelan, Literacy Development Centre, WIT, 

College Street Campus, Waterford or email vjphelan@wit.ie Participants may cancel 

at no cost up to fourteen days before a module begins. Cancellations received up to 

one week before the module begins will attract a cancellation fee of 50% of the 

module price. Cancellations received less than one week before the module begins 

will attract a cancellation fee of 100% of the module price  

 
 

  

mailto:vjphelan@wit.ie
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COURSE ASSESSMENT GUIDELINES 
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LESSON PLAN GUIDELINES 

A. Context/Rationale 

 1. Setting the learning in context 

 Institutional setting 

 Accredited/non-accredited course 

 Place of lesson within a course - Progression 

 Links to other learning opportunities 

2. Profile 

Student Profile(1:1) Group Profile 

Relevant life history; e.g literacy/ numeracy 
difficulties 
Reason for coming to the scheme 
Approximate level they started at  
Present level.  
 

Composition of group 
Mixed levels or one level 
Group membersô previous experience 
Reasons for attending 

3. Needs Analysis 

 Describe how you agreed long and short term goals with your student(s) 

 Long-term goals 

 Short-term goals 
 
B. Lesson Plan Framework 

1. Objective(s) ï as related to short-term goals (what you intend to teach) 
2. Specific learning outcomes (SLOs) ï (what the learner should be able to do as a result of the 

learning, expressed in terms of specific active verbs) 
3. Content ï subject matter to be covered in the class 
4. Methodologies/approaches/strategies which need to be implemented to achieve the SLOs. 

Methodologies should take account of different learning  styles and should attempt to 
encompass a range of learning preferences 

5. Materials ï list/describe the range of materials you intend to use.  Bear in mind 

 Interactive learning 

 Independent learning 

 Student interests 

 Authentic material 
Samples of materials must be provided. 

6. Structure - with appropriate and realistic timings 

 Include a clear introduction that should be an attempt to present the purposes, tasks, 
activities, methods and approaches to be used. 

 Development  (with timings) - outline tasks, activities, reinforcements. 

 Strategy for assessment of skills/knowledge/competency - written/oral/ visual. Assessment 
can be based on MLJ criteria or SLO ï incorporating fluency/independence/application/depth 
of understanding 

 Conclusion - recap, reinforcement 

 Strategy for tutor/student evaluation 
 

C. Reflection/Retrospective Analysis 
Reflection on how the lesson went 
Your own and your studentôs evaluation of each lesson 
Did the lesson achieve the aims of the plan? 
What went well? 
What could be improved? 
How this evaluation will inform future practice 
Studentôs own work from lessons should be included with comments on how it links to each lesson 

plan  
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LEARNING JOURNAL MARKING GUIDELINES 

 

Mark 
 

Understanding of module 
content  
(15 marks) 

 How learning might be applied to 
practice 
(10 marks) 

 Insights into the experience of being an 
adult learner based on participation on 
the course (5 marks) 

12-15 Demonstrates and excellent 
understanding of the module 
content. 
Shows evidence of a deeply 
reflective approach to the 
learning. 
Provides evidence of having 
achieved the broad range of 
learning outcomes. 

8-10 Makes an excellent link between theory 
and practice. 
Selects highly appropriate and creative 
examples from practice to illustrate 
ideas. 
Gives concrete examples of how new 
ideas might be applied in practice. 
Comprehensive analysis of current 
practice in relation to the module 
concepts. 

5 Shows a high level of self-awareness in 
relation to the group process experienced 
on the module. 
Shows how their personal experience as a 
learner can be used to enhance their own 
practice. 
Gives a significant account of how study 
skills can be applied to their own learning 
on the module. 

9-11 Demonstrates a good 
understanding of the module 
content through personal 
reflection. Provides evidence 
of having achieved most of 
the learning outcomes. 
Shows some evidence of 
critical reflection. Engages in 
a personal way with the 
ideas raised on the course. 

6-7 Makes clear links between theory and 
practice. 
Ability to illustrate the ideas by providing 
relevant examples from practice. 
Evidence of a willingness to revise 
practice in the light of new ideas gained 
on the module. 
Analysis of current practice in the light of 
the module concepts. 

3-4 Demonstrates self-awareness in relation to 
the group process experienced on the 
module. 
Shows how their personal experience as a 
learner can be used to enhance their own 
practice. 
Gives a good account of how study skills 
can be applied to their own learning on this 
and future modules. 
 

6-8 Has grasped the basic 
concepts of the module 
content but may express 
their understanding through 
presentation of factual 
accounts rather than 
personal reflection 
Demonstrates achievement 
of a limited range of learning 
outcomes, possibly at a 
basic level. Evidence of 
critical reflection may be 
weak. 

4-5 Some attempt to link theory and 
practice. 
Provides some examples from practice 
but not always relevant. Has difficulty in 
relating new ideas to personal practice. 
Little evidence of willingness to adapt 
personal practice. 
Lacks evidence of reflection on current 
practice. 

1-2 Reference to group process without 
relation to self. 
Has difficulty in linking personal 
experience as a learner to their own 
practice. 
Gives some account of applying study 
skills but does not use it to improve 
approach to study. 
Tendency to include irrelevant personal 
detail. 

<6 Has little understanding of 
the module content and may 
even demonstrate 
misunderstanding. No 
critical reflection. 
Does not meet the learning 
outcomes. 

<4 No link between theory and practice. 
No examples to illustrate concepts. 

0 No reference to self as learner. 
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ESSAY MARKING GUIDELINES 

 

MARK 

Knowledge of course 
content 
(Marks out of 25) 

Presentation and 
application of academic 
conventions 
(Marks out of 25) 

Building an Argument to 
address essay title 
(Marks out of 25) 

Understanding of issues 
(Marks out of 25) 

20-25 Wide range of reading of 
course materials evident. 
Excellent choice of course 
materials and ability to 
relate them to the essay 
topic. 
Consistently selects apt 
references and quotations. 
Demonstrates an in-depth 
understanding of course 
content and its 
significance. 

Accurate use of language and 
fluency of style 
Accurate and consistent 
referencing. 
Comprehensive and accurate 
bibliography. 
Keeps the argument objective 
rather than personal. 
Demonstrates competency in 
writing in an academic style. 

Addresses the essay topic 
comprehensively. 
Controls the argument well, has a 
clear structure and a strong 
conclusion. 
Thorough analysis of topic 
supported by evidence drawn from 
the course materials. 

Demonstrates thorough insight into 
the issues raised during the course. 
Evidence of independent thought by 
e.g. extending the argument beyond 
the parameters of the course. 
Excellent ability to link theory of the 
course to practice and to locate the 
topic in a broader context. 

15-19 Range of reading of 
course materials evident 
Good choice of course 
materials and ability to 
relate them to the essay 
topic 
Selects apt references and 
quotations 
Demonstrates a sound 
understanding of course 
content and its 
significance 

Communicates ideas through 
clear use of language. 
Good use of paragraphs. 
References and quotations 
generally accurate. Accurate 
bibliography. 
Attempts to keep the argument 
objective rather than personal. 
Attempts to integrate 
quotations into text of essay. 

Addresses the main issues of the 
essay topic but may not always 
sustain the focus. 
Clear structure to the essay ï 
introduction, body, and conclusion 
which emerges from the argument. 
Ideas organised in a logical 
progression with a clear link 
between points in the argument. 
Adequate analysis of topic 
supported by evidence drawn from 
the course materials. 

 Demonstrates insights into the 
issues raised during the course. 
Some evidence of independent 
thought. 
Shows an ability to link theory of the 
course to practice by including 
analysis of apt examples. 
 

10-14 Acceptable choice of 
course materials, drawn 
from limited range of 
reading. 
Some attempt to identify 
relevant references and 
quotations. Related 
material to essay title but 
in a fairly basic way.Tends 
to present material in a 
mainly factual way and 
may paraphrase without 
evidence of personal 
engagement with the 
ideas. 

Writes in a style that is 
generally comprehensible but 
there may be inaccuracies in 
grammar and syntax. Some 
attempt to reference but may 
not be able to apply the 
conventions. Bibliography 
included but may contain 
inaccuracies. Tends to write 
from personal perspective 
rather than generalise the 
argument. Significantly 
exceeds or falls short of  word 
count 

Understands the essay question 
but may not be able to sustain an 
argument. 
Structure lacks clarity, may lack 
evidence of a point of view or 
conclusion emerging. 
Ideas not always presented in a 
logical sequence, not consistently 
providing links between the ideas 
presented. Some basic analysis of 
topic but supporting evidence from 
course materials not always used. 

Demonstrates an understanding of 
the issues raised during the course 
but at a relatively basic level. 
Some attempt to link theory and 
practice but chosen examples not 
always appropriate. 

<10 
 

Inability to select 
appropriate course 
material and relate it to the 
essay title. 
May demonstrate 
misunderstanding. 

Poor writing skills which 
obscure the meaning. 
Inappropriate language and 
style. 
Inadequate attempt to 
reference material or provide a 
serviceable bibliography. 

Does not address the essay title. 
No clear argument or evidence of 
analysis. 

Shows inadequate understanding of 
the course concepts. 
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PROJECT MARKING GUIDELINES 

 

Mark 
 
Knowledge and application 
of course material 
(50 marks available) 

  
Presentation, format, 
layout and coherence  
(20 marks available) 

  
Evidence of original 
thinking and creative 
application of ideas  
(30 marks available) 

40-50 
 
Demonstrates an excellent 
understanding of course 
content and supports this with 
relevant work related 
examples that show the 
ability to critically reflect on 
the subject matter.  

16-20  
Excellent presentation, 
use of language and 
format.  

24-30  
Highly creative thinking that 
demonstrates the ability to 
apply the content in an 
original manner that would 
be of practical value in a 
work environment.  

30-39 
 
Demonstrates a good 
understanding of course 
content and supports this with 
some examples of application 
in a work-related 
environment.  

12-15  
Good presentation with 
good use of language. 

18-23  
Demonstrates original 
thinking and some creativity 
that could be applied in a 
work setting.  

20-29 
 
Demonstrates a limited 
understanding of course 
content and its application. 

8-11  
Average presentation with 
some errors in use of 
language and format.  

12-17  
Demonstrates some 
evidence of original thinking.  

<20 
 
Does not demonstrate an 
understanding of course 
content.  

<8  
Poor presentation and 
poor use of language. 

<12  
Does not demonstrate 
original thinking or 
application in a work-related 
environment.  
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THINKING AND LEARNING SKILLS 

Level: 6   Credits: 5 

Please note: We strongly recommend that all students starting the single 
certificate/higher certificate programme start with this module.  

DESCRIPTION OF MODULE 

The aim of this module is to enable students, in the early stages of their academic 

careers at WIT, to develop the learning and information-handling strategies that are 

crucial to progress in study at third level and beyond. 

On successful completion of this module, a student will be able to: 

1. Apply the self and time-management skills appropriate to her/his own needs 
2. Utilise the study skill techniques relevant to a third-level college environment 
3. Identify their own learning styles and intelligences 
4. Use techniques of critical thinking, construction of argument, problem-solving and 

decision-making 
5. Evaluate the strengths and weaknesses of arguments 
6. Demonstrate the skills of sound academic writing 
7. Find and manage relevant information sources, and utilise bibliographic and 

referencing conventions 
8. Reflect on, and evaluate the above skills, and the ways that these can be applied 

to their own learning 
 

INDICATIVE CONTENT 

1. Motivation and time-management skills 
2. Study skills 
3. Learning styles and multiple intelligences profiling 
4. Critical thinking strategies 
5. Critiquing argument 
6. Academic writing styles and bibliographic conventions  
7. Using the library and other information-sources 
8. Independent learning and reflection in learning 
 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Presentation 
2. Reading 
3. Exercises/Group Discussion 
4. Timeplan 
5. Learning Log/Portfolio 
6. Library work 
7. Profiling Tools 
8. Demonstration of appropriate styles for essay, report and summary writing. 
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ASSESSMENT METHODS 

 
1. 30% Learning Journal  
2. 70% Essay 

 
 

ESSENTIAL READING MATERIAL 

1. Cottrell, S, (2003), The Study Skills Handbook, 2nd Edition, Palgrave Macmillan, 
Basingstoke  

2. Govier, T, (2005), A Practical Study of Argument, 6th Edition, Wadworth, 
Kentucky 

3. Northedge, A, (2005), The Good Study Guide, OU Press, London 

SUPPLEMENTARY  READING MATERIAL 

1. Chambers, E & Northedge, A, (1997), The Arts Good Study Guide, OU Press, 
London  

2. Giles, K & Hedge, N, (1995), The Manager's Good Study Guide, OU Press, 
London 

3. Redman, P, (2001), Essay Writing: A Social Sciences Guide, OU Press/Sage, 
London 
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 DEVELOPING LITERACIES 1 (FORMERLY LITERACY METHODOLOGIES) 

Level: 6  Credits: 10 

Please note: If participants have not completed the initial literacy tutor training 

course in an Adult Literacy Scheme, this module should be completed first. 

DESCRIPTION OF MODULE 

This module aims to give an understanding of, and practice in, the essential skills, 

knowledge and attitudes required by those who wish to tutor adults with literacy 

difficulties. 

On successful completion of this module, a student will be able to:  

1. Discuss the context of adult literacy provision in Ireland 
2. Identify various definitions of literacy and list the range of skills encompassed by 

literacy 
3. Discuss the causes and effects of literacy difficulties among adults in Ireland and 

have identified the specific barriers to learning experienced by such adults, 
including social, economic and educational disadvantage. 

4. Show that they have reflected on own attitudes to learning, understand how 
adults learn and the impact of different learning styles 

5. Appreciate the issues connected with assessment in literacy levels of learners 
and negotiate appropriate learning programmes arising from specific needs and 
aspirations 

6. Use a variety of approaches to teaching reading and writing 
7. Identify ways to develop improved self-image, confidence, independence and 

critical thinking in the learner 
8. Review, select, adapt and create appropriate learning materials 
9. Identify student progress in a literacy context  
10. Outline how new technology impacts on the lives of literacy learners and be 

aware of ICT resources for literacy work 

INDICATIVE CONTENT 

1. Structure of literacy provision in Ireland. History and present situation. OECD 
International Adult Literacy Survey. Funding; partnerships; resources at national 
and local level. 

2. Literacy defined: functional and critical. Verbal and non verbal communication 
skills; reading; writing; listening; speaking; body language; numeracy; everyday 
ICT; visual literacy; vocabulary. Literacy in the context of personal development 

3. Causes and effects of literacy difficulties; specific barriers to learning 
experienced by such adults, including social, economic and educational 
disadvantage 

4. Creating a positive adult learning environment: barriers to learning; roles and 
responsibilities of tutor and learner. Different learning styles, building self esteem, 
different literacy needs and goals among adults. Lesson planning/programme 
planning. 
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5. Understanding the reading process. Methods of teaching reading; language 
experience; phonics; context cueing; prediction; word attack skills; dictionary 
skills; comprehension 

6. Understanding the writing process. Approaches to teaching writing; spelling; 
handwriting; grammar; punctuation. Stimulating writing activities; taping; scribing 

7. Materials: selecting; adapting; creating; simplifying. Using the public library 
service 

8. Methods of assessment: initial and on going. Record keeping and evaluation 
9. Impact of new technology on literacy learners and literacy tuition. 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Lectures 
2. Group discussion 
3. Skills-based workshops 
4. Assignments 
5. Experiential and work based activities 
6. Focused discussions with adult learners 

 

ASSESSMENT METHODS 

1.   30% Learning Journal 
2. 70% Three Lesson Plans 

 

ESSENTIAL READING MATERIAL 

1. Basic Skills Unit, (1999), The Starter Pack, Revised Edition, Basic Skills Unit, 
London  

2. Gittens, R, (1998), An Introduction to Literacy Tutoring, Basic Skills Agency, 
London  

3. NALA, (1996), Learning in Practice, NALA, Dublin 

 

SUPPLEMENTARY READING MATERIAL 

1. Abell, S, (1994), Helping Adults to Spell, ALBSU, London 
2. City of Dublin VEC, (1999), Working on Words, City of Dublin VEC, Dublin 3. 

Meek, M, (1991), On Being Literate, Bodley Head, UK 
3. NALA, (Current ed.), Information and Publicity Pack, NALA, Dublin 
4. NALA, (2003/4), Read Write Now 4 & 5 (workbook & video), NALA, Dublin 6. 
5.  Rogers, J, (2001), Adults Learning, 4th Edition, au Press, Buckingham  



P a g e  | 24 
 

 

 

GROUP DYNAMICS 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

The aims of this module are to introduce students to the theory of group dynamics 

and to the role of groupwork as an effective methodology in adult education. 

On successful completion of this module, a student will be able to: 

1. Discuss the role of groups in Adult Education and Adult Literacy practice 
2. Clarify and apply groupwork principles in a learning situation 
3. Devise strategies to deal with different personalities within a group 
4. Discuss the theory of group dynamics and relate it to their practice 
5. Explain the different styles of leadership and their effect on groups 
6. Select and implement tasks appropriate to groupwork 
7. Demonstrate good facilitation skills; analyse their performance through  

INDICATIVE CONTENT 

1. Introduction to theory of Group Dynamics; types of groups; formal and informal 
group situations; purposes of groups; group effectiveness (size, facilities, 
resources, environment, open/closed groups, selection of members etc); 
problems which arise in groups. 

2. Group Values: ideology; culture; sources of power; developing ground rules; 
balance of individual and group needs; group contract 

3. Group Theory and Dynamics: stages of group development; social structure and 
interaction; task/maintenance roles; evaluation of group process. 

4. Leadership: different leadership models and their appropriateness; managing 
groups; motivation; handling conflict 

5. Facilitation Skills: methods; listening; questioning and responding; giving 
feedback; organising activities; negotiation; participating in practical facilitation 
exercises 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Experiential learning exercises 
2. Discussion/guided reading 
3. Case studies 
4. Role-play 
5. Practical sessions 

ASSESSMENT METHODS 

1. 30% Learning Journal 
2. 70% Facilitation Session 
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ESSENTIAL READING MATERIAL 

1. Jacques, David, (2000), Learning in Groups, 3rd Edition, Kogan Page, London 
 

SUPPLEMENTARY READING MATERIAL 

1. Benson, J., (1991), Working More Creatively with Groups, Routledge, London 
2. Douglas, T, (1995), Survival in Groups, OU Press, Buckingham 
3. Hope, A and Timmel, S, (1995), Training for Transformation, Book 2, revis. 

Edition, ITDG Publishing, London 4.  
4. Prendiville, P, (1995), Developing Facilitation Skills, Combat Poverty Agency, 

Dublin 
5. Rogers, A, (2002), Teaching Adults, 3rd Edition, OU Press, Buckingham 
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PHILOSOPHY OF ADULT EDUCATION 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

The aims of this module are to introduce students to the principle philosophies 

relating to adult education and to identify the role of these philosophies in their own 

practice. 

On successful completion of this module, a student will be able to: 

1. Discuss the different systems of philosophical thought pertaining to adult 
education and adult literacy and relate them to their own practice 

2. Identify the various philosophical approaches in curriculum design' discuss the 
philosophical origins of a student-centred approach in literacy provision 

3. Identify elements of Behaviourism in a range of teaching contexts 
4. Discuss the relevance of a Freirean approach in the context of their own practice 

within the developed world 
5. Prepare an exercise for their own students, based on the concept of 

transformative learning 
6. Clarify their own personal philosophy of adult education and adult literacy 

education 

INDICATIVE CONTENT 

1. Five major systems of educational thought - Liberal Education, Progressivism, 
Behaviourism, Humanistic Education, Radicalism and Critical Theory and how 
they apply to literacy education. Establishing the relationship between different 
philosophical schools of thought and models of education systems. 

2. Understanding the relationship between theory and practice and the implications 
for the curriculum. 

3. Humanistic and Experiential Learning 
4. Developing a personally appropriate philosophy of Adult Education in Adult 

Literacy 
5. Freire and Liberation Learning 
6. Perspective Transformation 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Discussion 
2. Guided reading 
3. Groupwork 
4. Presentation 
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ASSESSMENT METHODS 

 
1.  30%Learning Journal 
2.  70%Essay 

 

ESSENTIAL READING MATERIAL FOR PHILOSOPHY 

1. Elias, J.L. & Merriam S, (1995), Philosophical Foundations of Adult Education, 
2nd Edition, Krieger, New York  

2. Merriam, S. & Caffarella, R, (1991), Learning in Adulthood: A Comprehensive 
Guide, Jossey-Bass, San Francisco 

 

SUPPLEMENTARY READING MATERIAL FOR PHILOSOPHY 

1. Brookfield, S, (1991), Understanding and Facilitating Adult Learning, Jossey-
Bass, San Francisco 

2. Freire, P, (1972), Pedagogy of the Oppressed, Penquin, Harmondsworth 
3. Jarvis, P (ed.), (2002), The Theory and Practice of Teaching, Croom Helm, 

London 
4. Knowles, M, (1981), The Modern Practice of Adult Education - from Pedagogy to 

Andragogy, Association Press, Chicago 
5. Knowles, M (ed.), (1984), Andragogy in Action, Jossey-Bass, San Francisco 
6. Mezirow, J, (1990), Fostering Critical Reflection in Adulthood, Jossey-Bass, San 

Francisco 
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PROFESSIONAL PRACTICE 

Level: 6  Credits: 5 

Prerequisite modules are:    Thinking and Learning Skills 

          Adult Literacy Methodologies 1 
          Psychology of Adult Learning  
          Group Dynamics 

 
(Students must have completed ALL four modules before applying to do the Professional Practice module) 

DESCRIPTION OF MODULE 

This module aims to ensure that students can demonstrate the ability to apply 

course concepts to professional practice and have developed the skills involved in 

peer observation.  

On successful completion of this module, a student will be able to:  

1. Critically reflect on their own professional practice 
2. Identify issues that arise in their practice 
3. Identify the role and responsibilities of a workplace mentor and mentee 
4. Demonstrate the skills involved in peer observation including giving constructive 

feedback 
5. Develop a methodology to document peer observation.  

INDICATIVE CONTENT 

1. Skills involved in self-evaluation, supervision and support, peer evaluation, 
constructive feedback  

2. Peer group review processes - negotiation, consultation and structure 
3. Documentation of professional practice. 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Seminars 

2. Role play 

3. Experiential learning 

4. Guided reading and discussion 

 

ASSESSMENT METHODS 

1. 30% Learning Journal  
2. 70% Documentation of Peer Observation  
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ESSENTIAL READING MATERIAL 

1. Brookfield, S., (1987), Developing Critical Thinkers, Open University Press, 
London 

2. Moon, J. A., (1999), Reflection in Learning and Professional Development, 
Kogan Page, London 

 

SUPPLEMENTARY READING MATERIAL 

1. Claxton, G., (2000), The Intuitive Practitioner: On The Value of Not Always 
Knowing What One Is Doing, OU Press, Buckingham 

2. Kerry, T. and Mayes, AS, (1995), Issues in Mentoring, OU Press, Buckingham 
3. Schon, D, (1991), The Reflective Practitioner, Arena, Aldershot 
4. Schon, D, (1990), Educating the Reflective Practitioner, Jossey-Bass, San 

Francisco 
5. Schon, D, (1992), Theory in Practice: Increasing Professional Effectiveness, 

Jossey-Bass, San Francisco 
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ADULT NUMERACY 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

This module aims to give students a clear understanding of the concept of numeracy 

within the national context and become familiar with teaching and learning 

methodologies to effectively deliver basic numeracy to adults. 

On successful completion of this module, a student will be able to: 

1. Demonstrate a clear concept of numeracy as a life skill by identifying a range of 
mathematical themes in everyday living, work related settings and further 
education settings 

2. Explain mathematical 'big ideas' (themes) & demonstrate mathematical ability up 
to & including NQAI Level 3 or equivalent 

3. Identify the range of possible needs and purposes of adults seeking help with 
numeracy 

4. Relate adult learning principles to teaching and learning numeracy, including an 
awareness of the specific numeracy learning difficulties that learners may have; 
list the different roles of the adult numeracy tutor and identify the expertise, 
beliefs, values and attitudes that individuals bring to adult numeracy teaching and 
learning 

5. Carry out an initial & valid assessment of learner needs & support learners in 
identifying suitable goals for progressing their numeracy skills. 

6. Implement a range of teaching approaches and methodologies which 
demonstrate an integrated approach to numeracy teaching and learning 

7. Discuss developments in numeracy programmes; frameworks, content and 
assessment 

8. Design effective lesson plans that build on individual personal strategies and 
demonstrate an holistic approach to assessment 

INDICATIVE CONTENT 

1. Numeracy and Mathematics: definition of numeracy and its implications in a 
teaching and learning context. 

2. The Adult Learner and Numeracy: distinguish between being mathematical and 
being numerate; Adult learning principles to highlight in a numeracy context: 
numeracy related difficulties to include memory/sequencing difficulties, 
dyscalculia, literacy, maths anxiety (extreme levels) 

3. Roles of the Adult Numeracy Tutor: expertise, beliefs, values and attitudes which 
the tutor brings to the learning situation  

4. Teaching Approaches and Methodologies, including teaching resources and 
criteria for developing and evaluating lesson plans lesson plans. 

5. Similarities and differences in approaches that can be used in, for example, 
Literacy, ESOL, TEFL, life experience etc.  

6. Numeracy programmes to include for e.g. Mapping the Learning Journey, 
FETAC, tailored vocational programmes or equivalent. 
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LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Demonstrations/role-plays 
2. Discussions 
3. Worked examples 
4. Creating worksheets 
5. Problem posing 
6. Case studies whole class teaching 
 

ASSESSMENT METHODS 

1. 30% Learning Journal  
2. 70% 3 Lesson plans 
 

ESSENTIAL READING MATERIAL 

1. Gal, I., (2001). Adult Numeracy Development: Theory, Research and Practice, 
Hampton Press Inc, New Jersey  

2. NRDC (2004) Version 1, www.nrdc.ord.uk, Adult Numeracy: review of research 
and related literature Available 
www.nrdc.org.uk/uploads/documents/doc_2802.pdf 

3. NRDC, www.maths4Iife.org, NRDC and LLU+ at London South Bank University 
Available www.maths4Iife.org 

 

SUPPLEMENTARY READING MATERIAL 

1. Benn, R., (1997), Adults Count Too: Mathematics for Empowerment, The 
National Organisation for Adult Learning, England and Wales 

2. Coben, D., O'Donoghue, J. and Fitzsimon, G.E. (ed.), (2000), Perspectives on 
Adults Learning Mathematics, Kluwer Academic Publishers, London, Introduction 

3. Evans, J., (2000), Adults' Mathematical Thinking and Emotions - A Study of 
Numerate Practices, Routledge/Falmer,  London 

4. FitzSimons, G., (1997), Adults Returning to Study Mathematics, Papers from 
working group 18 at the Eight International Congress on Mathematical Education 
ICME 8., The Australian Association of Mathematics Teachers Inc., Adelaide 

5. Johnston, B., (2002), Numeracy in the Making: Twenty Years of Australian Adult 
Numeracy, NSW Centre of Adult Literacy and Numeracy Australian Research 
Consortium (ALNARC), Sydney 

6. van Groenestijn, M., (2002), A Gateway to Numeracy: A Study of Numeracy in 
Adult Basic Education, CDB Press, Utrecht 

7. Adults Learning Maths, www.alm-online.org 
8. ALNARC, www.staff.vu.edu.au/ainarc/ 
9. NALA, www.nala.ie 
  

http://www.staff.vu.edu.au/ainarc/
http://www.nala.ie/
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TEACHING ENGLISH TO SPEAKERS OF OTHER LANGUAGES  

(TESOL) 1 

Level: 6 Credits: 10 

DESCRIPTION OF MODULE 

The aim of this module is to give ESOL teachers a grounding in English grammar 

and phonology, particularly as it causes difficulties to language learners; introduce 

issues of culture important in learners who speak other languages; such as World 

Englishes; the ESOL context in Ireland; practical methods used in ESOL to teach 

the essential skills. 

On successful completion of this module, a student will be able to: 

1. Demonstrate a knowledge of general ESOL terminology and metalanguage, as 
well as how these are used in applied linguistics 

2. Identify and describe those areas of English grammar and phonology which 
cause difficulties to speakers of other languages 

3. Demonstrate an awareness of language skills 
4. Show an awareness of English phonology and phonemic/phonetic transcription 
5. Identify and discuss some of the difficulties of a multicultural, multilingual 

classroom 
6. Discuss the existence and use of nativized English, especially in Africa and Asia 
7. Describe the linguistic and cultural provenance of the main learner groups who 

attend ESOL courses in Irish Adult Education 
8. Describe the ESOL context in Ireland including rights and provisions made for 

ESOL learners 
9. Demonstrate an understanding of the four key skills of language use and how 

these are taught and acquired, appropriate to this level of study 
10. Demonstrate appropriate skills for teaching grammar and vocabulary 

 

INDICATIVE CONTENT 

1. ESOL terminology and metalanguage 
2. Language Analysis 
3. Language and culture in the TESOL context 
4. The ESOL context in Ireland 
5. Teaching of the four skills: reading, writing, listening and speaking  
6. Teaching grammar and teaching vocabulary 

 

 

LEARNING AND TEACHING METHODS AND STRATEGIES  

1. Experiential learning 
2. Lectures 
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3. Guided reading 
4. Discussion 
5. Video 

 

ASSESSMENT METHODS 

1. Learning journal     30% 
2. Essay/project    70% 

 

ESSENTIAL READING MATERIAL 

1. Harmer, J., (2001), How to teach English, Longman, London 
2. Harmer, J, (2001), The Practice of English Language Teaching, 2nd Edition, 

Longman, London 
3. IVEA, (2001), IVEA Policy on Educational Provision for Asylum Seekers, 

Refugees and other Non-nationals; An Irish Vocational Education Association 
Working Group Report, IVEA, Dublin 

4. IVEA, (2003), Pilot Framework for Educational Provision for Asylum Seekers, 
Refugees and Minority Linguistic Groups;An Irish Vocational Education 
Association Working Group Report, Volume 1: Lifelong Leaming, IVEA, Dublin 
NALA, (2003), ESOL Policy Guidelines and Supports for VEC Adult Literacy 
Schemes, NALA, Dublin 6.  

5. Ward, Tanya, (2002), Asylum Seekers in Adult Education - A Study of Language 
and Literacy Needs, City of Dublin VEC, Dublin 

 

SUPPLEMENTARY READING MATERIAL 

1. Brooks, A and Grundy, P, (1999), Beginning to write; Writing activities for 
elementary and intermediate learners, Cambridge UP, Cambridge 

2. Carter, R and Nunan, D, (2002), TESOL, Cambridge UP, Cambridge 
3. Crystal, D, (2002), English as a Global Language, Cambridge UP, Cambridge 
4. Jordan, J, (1992), English as an Additional Language, The Basic Skills Agency, 

London 
5. Kelly, G, (2001), How to Teach Pronunciation, Longman, Harlow 
6. Roach, P, (2000), English Phonetics and Phonology, Cambridge UP, Cambridge 
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NEW LITERACIES    (FORMERLY ICT IN LITERACY) 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

This module aims to give participants an insight into the potential of ICT in literacy 

provision and to develop the skills to design programmes for their learners 

incorporating ICT. 

On successful completion of this module, a student will be able to: 

1. Describe how the growth of ICT has impacted socially, politically and 
economically on society and the implications this has had on adults with literacy 
difficulties 

2. Assess the quality and suitability of e-Iearning sites and software 
3. Identify ICT material that is designed for specific target groups and/or deals with 

particular skills 
4. Explain the benefits of including ICT in adult literacy programmes' develop 

practical approaches of introducing learners to ICT 
5. Plan and design sessions for individuals and group learning' demonstrate ways 

of integrating ICT with other learning methods 
6. Suggest ways in which the learning centre can promote and support ICT learning 
7. Demonstrate ways to introduce and support learners using e-learning sites and 

software 

INDICATIVE CONTENT 

1. Examining the impact of ICT on society and what implications this has for adults 
with literacy difficulties in everyday life.  

2. Establishing criteria for assessing the quality of e-Iearning sites and software 
material by comparing what is currently available. 

3. Conduct an audit of ICT based material designed for particular users such as 
family, employees, young people or designed around specific skills development 
such as numeracy, computer skills. 

4. Identifying the core ICT skills such as the language and jargon, using phone and 
computer keypads and understanding their symbols and designing learning 
materials for these. 

5. Breaking down the skills needed to use the various types of ICT and identifying a 
variety of methods for teaching each skill. 

6. Designing suitable materials for developing a particular computer skills such as 
word processing, transferring images from a digital camera, accessing the 
internet, using search engines, finding information, using an interactive website. 

7. The challenges of offering ICT to groups and how to deal with different levels and 
interests.  

8. Exploring the ways in which ICT can be offered: as part of adult literacy classes, 
as a separate computer course, self directed by making resources available. 

9. Developing a ICT friendly learning centre 
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LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Discussion 
2. Demonstration 
3. Workshops 
4. Producing materials 
5. Resources audit 
6. Assignments 

 

ASSESSMENT METHODS 

1. Learning Journal 30%  
2. 3 Lesson plans 70% 

 

ESSENTIAL READING MATERIAL 

1. Knox, A, (2004), Supporting Literacy and Numeracy with ICT - A Guide for Adult 
Literacy Providers, NALA, Dublin 2.  

2. Kehelly, J, (2003), Evaluation Report of NALA's First Website Resource Initiative 
- Literacytools, NALA, Dublin Available www.nala.ie 

3. Boklaschuk, K. & Caisse, K., Evaluation of Educational Websites - Research 
Paper 2001 Available members.fortunecity.com/vqf99 

4. Learndirect, www.learndirectco.uk, Using ICT As A Hook, Phase 1 Report 
Available www.learndirectco.uk 

 

SUPPLEMENTARY READING MATERIAL 

1. Rosen, D., Adult Literacy Resource Institute, Boston. Available 
alrLorg/literacylisthtml 
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LITERACY & SPECIFIC LEARNING DIFFICULTIES (SLDS) 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

The aim of this module is to make participants aware of a range of specific learning 

difficulties which can effect learners and to give them an opportunity to explore ways 

of working with these learners in a literacy context. 

On successful completion of this module, a student will be able to: 

1. Explore the various definitions & characteristics of SLD, e.g.dyslexia, dyspraxia, 
attention deficit (hyperactivity) disorder (ADD/ ADHD) and Asperger's Syndrome. 

2. Discuss how SLD affects an adult in all areas of their lives such as family, 
community and employment/training. 

3. Discuss how SLD may affect an adult's literacy and outline strategies for 
assisting an adult literacy learner experiencing SLD to resolve their literacy 
difficulties. 

4. Identify and distinguish the differences between general learning difficulties, SLD, 
the social and medical models of disability. 

5. Discuss personal, professional and societal attitudes towards SLD.  
6. Identify various SLD assessment and screening tools for adult learners. 
7. Explore the use of assertive technology for adult literacy learners experiencing 

SLD.  
8. Identify and discuss the emotional effects of SLD. 

 

INDICATIVE CONTENT 

1. SLD: definitions, characteristics and research of dyslexia, Dyspraxia, attention 
deficit (hyperactivity) disorder (ADD/ADHD) and Asperger's Syndrome. 

2. Terms of disability: social and medical models of disability; general learning 
disability.  

3. SLD strategies for adult literacy tuition; multi-sensory approaches to tutoring; 
setting up an inclusive environment for adult literacy learners experiencing SLD; 
learning styles; informing the individual learning plan. 

4. SLD: identification, assessment and screening. 
5. Assistive technology (AT): definitions of AT; assessing the AT needs of the adult 

learner; various types of AT for the individual and the literacy environment. 
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LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Lectures 
2. Guided reading 
3. Group discussions 
4. Assignments 
5. Presentations 

 

ASSESSMENT METHODS 

1. 30% Learning Journal  
2. 70% Project 

 

ESSENTIAL READING MATERIAL 

1. Krupska, M. and Klein, C., (1995), Demystifying Dyslexia: Raising Awareness 
and Developing Support for Dyslexic Young People and Adults, London 
Language and Literacy Unit, London 

2. McLoughlin, D. et ai, (2002), The Adult Dyslexic: Interventions and Outcomes, 
Whurr Publishers, London 

3. Aspire, The Asperger's Syndrome Association of Ireland, www.aspire-irl.com 
4. Dyspraxia Association of Ireland, www.dyspraxiaireland.com 
5. Dyslexia Association of Ireland, www.dyslexia.ie 

 

SUPPLEMENTARY READING MATERIAL 

1. American Family Physician, (2000), When Adults Have ADHD, American 
Academy of Family Physicians, New York 

2. Klein, C., (1993), Diagnosing Dyslexia: A Guide to the Assessment of Adults with 
Specific Learning Difficulties, The Basic Skills Agency, London 

3. NALA, (2004), Keys for Learning: NALA Specific Learning Difficulties Policy 
Guidelines, NALA, Dublin 

4. Reid, G. and Wearmouth, J., (2002), Dyslexia and Literacy: Theory and Practice, 
John Wiley & Sons Ltd., West Sussex 5. British Dyslexia Association, www.bda-
dyslexia.org.uk 
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EXTENDING LITERACY 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

The aim of this module is to enable participants to relate literacy issues to teaching 

in a variety of contexts and to support teachers of other subjects in facilitating 

students who present with literacy difficulties. 

On successful completion of this module, a student will be able to: 

1. Discuss definitions of literacy and the causes of literacy difficulties 
2. Describe the effects of literacy difficulties in terms of access to and participation 

in further education and vocational training programmes 
3. Discuss the role of the literacy tutor working in a further education or vocational 

training setting 
4. Describe the key elements of a whole-centre approach to literacy within further 

education and vocational training. 
5. Identify methods that subject teachers or skills trainers can use to make their 

course content and delivery appropriate to learners with literacy difficulties 
6. Identify and practice a range of methods to build literacy skills development into 

the teaching of other subjects 
7. Design integrated lesson plans and course-related literacy materials 
8. Guide and support centre colleagues in building literacy into their teaching and 

training practice. 
 

INDICATIVE CONTENT 

1. Definitions of literacy; causes of literacy difficulties in adults; effects on access/ 
participation in further education & vocational training; the rational & potential for 
building literacy support & development into all education & training programmes; 
the role and responsibilities of various staff in training centres & further education 
settings. 

2. Principles of adult literacy and community education; a learner-centred approach 
to literacy programme-planning within education and training; assessment: 
identifying personal, social and course-related literacy needs; negotiating an 
individual learning plan. 

3. Identifying the literacy demands implicit in other subjects and learning activities; 
identifying the opportunities for literacy development presented by other subjects 
and learning activities; designing integrated lesson plans. 

4. Building in Supports: Methods teachers and trainers can use to make their 
subject accessible to learners with literacy difficulties 

5. Building in Skills Development: Methods to develop the course-related literacy 
skills of learners 
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6. Working in partnership:whole-centre activities to promote literacy development; 
cross-curricular routines to promote literacy development; the NALA Guidelines 
on Integrating Literacy; the literacy tutor as 'literacy facilitator'; teamwork 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Experiential learning exercises 
2. Group discussion 
3. Practical workshops 
4. Lectures 
5. Peer presentations 

 

ASSESSMENT  

1. 30% Learning Journal 
2. 70% Integration Project 

 

ESSENTIAL READING MATERIAL 

1. ALBSU, (1988), Literacy and Numeracy for Work, ALBSU, Sheffield 
2. ALBSU (Adult Literacy Basic Skills Unit), (1993), An Introduction to Literacy 

Teaching, ALBSU (Adult Literacy Basic Skills Unit), London 
3. Ni Chinneide, B, (2002), Integrating Literacy: Guidelines for Further Education 

and Training Centres, NALA, Dublin 4.  
4. Hensey, P. & Ni Chinneide, B (eds), (2003), Skillwords, NALA, Dublin 

 

SUPPLEMENTARY READING MATERIAL 

1. Australia National Training Authority, (1998), Built In Not Bolted On, Australia 

National Training Authority, Commonwealth of Australia 

2. Cassidy, A. and Kiely, B., (2001), Between the Lines, CDVEC, Dublin 

3. Griffin, Go, O'Connell, G. and Stokes, D, (2000), YOUTH REACH 2000, CDU, 

Dublin 

4. Klein, C. and Krupska, Mo, (1995), Demystifying Dyslexia, London Language and 

Literacy Unit, London 5.  

5. NALA, (1987), Literacy in the Workshop, NALA, Dublin 
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MANAGEMENT OF ADULT EDUCATION 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

This module aims to develop the skills necessary to organise and manage adult 

learning programmes, including literacy schemes. 

On successful completion of this module, a student will be able to: 

1. Demonstrate an understanding of the role & functions of management and their 
application within the statutory, voluntary & community sector. 

2. Discuss the roles of adult education organizers. 
3. Show insight into and understanding of leading and participating in teams. 
4. Demonstrate an understanding of the basic components of the law and acts 

relevant to the VEC and to adult education. 
5. Demonstrate an understanding of basic administrative and financial principles 

and budgeting. 
6. Demonstrate an understanding of the principles of effective management of 

people. 
 

INDICATIVE CONTENT 

1. History of management thought; the role and functions of management; the role 
of leadership and leadership styles; delegation; authority; responsibility and 
accountability; time management; the role of strategic management; stress 
management. 

2. Team building: working with and nurturing small groups. 
3. Interpersonal and communications skills; motivating; approaches to decision 

making; listening skills. 
4. Recruiting, managing and supporting volunteers as well as paid staff; handling 

conflict and change; grievance procedures; basic industrial relations; 
performance management. 

5. Law an introduction; health & safety, employment law; insurance liability; Acts 
relevant to the VEC & adult education: White Paper on Adult Education; 
Vocational Education Act & amendments; Education Act 1998; Education 
Welfare Act 2000; Education for Persons with Special Needs Bill 2003; 
Qualifications (Education & Training) Act 1999; Youth Work Act 2001; 
Employment Legislation: Employment Equality Act 1998; Equal Status Act 2000; 
Protection of Employees (part-time work) Act 2001; Protection of Employees 
(Fixed Term Work) Act 2003; Organisation of Working Time Act 1997; General 
Code of Practice for Governance of VECs (DES) 

6. Basic financial procedures: sources of funding for adult basic education; basic 
financial procedures and record keeping; presentation of financial reports.  

7. Administration: managing an office; record keeping; managing meetings; meeting 
and committee procedures. 

8. Networking with other agencies. 
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LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Seminars 
2. Readings 
3. Discussions 

 

ASSESSMENT METHODS 

1. 30% Learning Journal  
2. 70% Project  

 

ESSENTIAL READING MATERIAL 

1. Tiernan, S. D., Morley, J. M. and Foley, E, (2001), Modern Management, Theory 
and Practice for Irish Students, 2nd Edition, Gill & Macmillan, Dublin 

2. Pugh, D., (1996), Writers on Organisations, Harmondsworth, Penguin 

SUPPLEMENTARY READING MATERIAL 

1. Clarke, J., (1997), Managing Better -, Combat Poverty Agency, Dublin A Series 
on Organisational & Management Issues for the Community & Voluntary Sector 

2. Gunnigle, P. Heraty, N. and Morley, M., (1997), Personnel and Human Resource 
Management Theory and Practice in Ireland, Gill & Macmillan, Dublin 

3. Handy, C., (1997), Understanding Voluntary Organisations, Penquin, 
Harnondsworth 

4. Keenan, A., (2001), Essentials of Irish Business Law, 2nd Edition, Gill & 
Macmillan, Dublin 

5. Morley, M. Moore, S. Heraty, N. Linehan, M. and MacCurtin, S., (2004), 
Principles of Organisational Behaviour, An Irish Text, 2nd Edition, Gill & 
Macmillan, Dublin 

6. Peters, T. J. and Waterman, R. H, (1989), In Search of Excellence, Harper & 
Row, New York 
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SOCIAL MARKETING COMMUNICATION 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

This module aims to develop an understanding of social marketing communications 

and to give participants the opportunity to devise and implement effective SMC 

activities. 

On successful completion of this module, a student will be able to: 

1. Engage in social marketing communications (media relations, advertising, printed 
material, direct mail, events & electronic promotion and informal methods) 
through emphasis on its wider positive impact  

2. Prepare and implement a strategic social marketing communications (SMC) plan  
3. Set realistic, practical SMC objectives and goals, understand its power and its 

uses and its limitations vis a vis the target audiences 
4. Explain the target audiences, particularly their information gathering and decision 

making processes 
5. Understand the dynamics, potential and power of local networking and 

communications 
6. Prepare practical local plans that convert SMC strategies into action over 12 

months 
7. Set out a clear SMC message(s) to achieve their plans 
8. Demonstrate SMC production techniques 
9. Demonstrate that they can practically implement SMC activity locally 
10. Explain the pros and cons of various forms of SMC 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Role-play 
2. Discussion 
3. Assignments 
4. CCTV 
5. Studio work/simulation 
6. Peer group feedback 
7. Tour of newspaper office/local radio station 

 

ASSESSMENT METHODS 

1. 30% Learning Journal 
2. 70% Project 
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INDICATIVE CONTENT 

1. Definitions of terms used in Social Marketing Communications 
2. Benefits of engaging in SMC activity 
3. Defining, identifying and understanding your target audience 
4. SMC Planning; identifying most effective medium; budgeting 
5. Media Relations; opportunities for coverage; preparing support material; crisis 

management 
6. Advertising types and styles; copywriting; layout Printed promotional material; 

Direct-mail marketing; Event organisation.  
7. Role and potential of Electronic Promotion (websites/e-mail) 
8. Informal & local methods; dynamics of networking. 
9. Other SMC methods: piggy-backing on other organisations activity; word of 

mouth; etc. 

 

ESSENTIAL READING MATERIAL 

1. Haywood, R, (1990), All About Public Relations, McGraw Hill, Berks 
2. Smith, B. E. & Peave, K. S., www.hudrivctr.org, PDF Copy: Marketing Your 

Literacy Program: A How To Manual Available 
www.hudrivctr.org/documents/socmarktpdf 

 

SUPPLEMENTARY READING MATERIAL 

1. Andreason, A, (1995), Marketing Social Change, Jossey-Bass, San Francisco 
2. Byrne, T, (2005), Adult Literacy Learner Recruitment, NALA, Dublin 
3. Kotler, P & Fox, K.F.A., (1985), Strategic Marketing for Educational Institutions, 

3rd Edition, Prentice Hall, New Jersey  
4. Smith, B. E. & Peave, K. S., (1986), Marketing Your Literacy Program: A How To 

Manual, Revised Edition, Hudson River Centre, USA 
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PSYCHOLOGY OF ADULT LEARNING 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

The aim of this module is to introduce the student to schools of psychology and 

corresponding theories of development and learning throughout adulthood. It also 

aims to develop the student's capacity to relate these theories to the planning of 

learning programmes in adult education. 

On successful completion of this module, a student will be able to: 

1. Discuss the range of lifespan development theories studied in the module. 
Articulate the key concepts of the following schools of psychology: behaviourist 
and social learning; psychodynamic; humanistic and cognitive.  

2. Relate developmental change in adulthood to the needs of the adult learner. 
3. Articulate the key concepts of the following schools of psychology: behaviourist 

and social learning; psychodynamic; humanistic and cognitive 
4. Review adult leaming programmes & teaching & learning strategies utilising the 

insights from the above theories of psychology. 

INDICATIVE CONTENT 

1. Theories of lifespan development - Baltes, Erikson. 
2. Development throughout adulthood - physical, socio-emotional and cognitive 

development throughout adulthood and implications for adult education. 
3. Introduction to psychological perspectives of the person - schools of psychology 

and corresponding views of development and learning. Implications of these for 
understanding adult learners and planning learning programmes. 

4. Behaviouristic and Social Learning view of learning and development - concept 
of environment; conditioning; reinforcement; associative learning; instrumental 
and operant learning; observational learning; self-efficacy; motivation. 
Implications for adult learning. 

5. Humanistic view of learning and development - self awareness; personal growth; 
learning styles; motivation; responsibility; safe learning environment; role of tutor. 
Implications for adult learning. 

6. Psychodynamic view of learning and development - unconscious mind; defence 
mechanisms; internal worlds; unconscious motivation; transference and 
countertransference. Implications for adult learning. 

7. Cognitive views of learning and development - information processing theory; 
memory structures and strategies; metacognition; meaningful learning; 
constructivist approach; problem solving. 
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LEARNING AND TEACHING METHODS AND STRATEGIES  

 Seminar 

 Reading 

 Discussion 

 

ASSESSMENT METHODS 

 

1. 30% Learning Journal  

2. 35% Essay 

3. 35% Online Contribution 

 

ESSENTIAL READING MATERIAL 

1. Jarvis, P, (1995), Adult and Continuing Education: Theory and Practice, 2nd 
Edition, Croom Helm, London 

2. Rogers, A., (1996), Teaching Adults, 2nd Edition, OU Press, Buckingham 
3. Merriam, S. and Caffarrella, R., (1991), Learning in Adulthood: A Comprehensive 

Guide, Jossey-Bass, Oxford 
4. Sugarman, L, (2001), Lifespan Development: Concepts, Theories and 

Interventions, 2nd Edition, Routledge, London 
5. Tennant, M, (1997), Psychology and Adult Learning, 2nd Edition, Routledge, 

London 

 

SUPPLEMENTARY READING  MATERIAL 

1. Biehler, R.F. & Snowman, J, (1997), Psychology Applied to Teaching, 8th 
Edition, Houghton-Mifflin Co, Boston 

2. Coles, R (ed), (2000), The Erik Erikson Reader, WW Norton & Co, London 
3. Curzon, LB., (2004), Teaching in Further Education: An Outline of Principles & 

Practice (2004), 6th Edition, Cassell, London 
4. Klatzsky, R. L., (1980), Human Memory Structures & Processes, 2nd Edition, 

WH Freeman & Co, Oxford 
5. Santrock, J.W. (2002), Lifespan Development, 7th Edition, McGraw Hill, New 

York 
6. Vella, J, (2002), Learning to Listen, Learning to Teach, Revis Edition, Jossey-

Bass, San Francisco 
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DEVELOPING LITERACIES 2  

(FORMERLY LITERACY METHODOLOGIES 2) 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

This module aims to provide participants with the opportunity to examine the 

relationship between language and literacy and how this is reflected in practice; 

explore a range of concepts, theories and practices of literacy and adult literacy 

education; integrate the knowledge, skills and understandings of the theoretical and 

practical frameworks that practioners draw on when teaching literacy to adults; 

develop as reflective practitioners in the adult literacy field, capable of examining 

their practice within a theoretical and conceptual framework. 

 

On successful completion of this module, a student will be able to: 

1. Draw on their understanding of language and literacy as social practice to devise 
a range of coherent learning and teaching strategies for different groups of, and 
individual, adult literacy leamers 

2. Develop appropriate knowledge and understanding of reading and composing for 
different purposes to develop specific learning and teaching strategies for 
reading (including a critical approach to reading), writing and oral language 
development.  

3. Discuss the English grammar system including spelling, diagnose specific 
grammar and spelling difficulties and implement a variety of strategies for 
addressing these concerns with learners 

4. Select adapt, create materials to cater for different needs, interests and ability 
levels within a learning group 

 

INDICATIVE CONTENT 

1. Explore a social view of language that underpins a context/text model of 
language and literacy education. 

2. Literacy as a repertoire of practices 
3. A broad understanding of 'text' that includes oral, visual, digital, and performance 

as well as print-based 
4. The differences between spoken and written language and how this impacts on 

learning and teaching literacy 
5. Read and compose texts for a range of purposes and audiences, and the 

appropriate underpinning knowledge, skills and understandings required 
6. Specific knowledge and understanding of reading process that reflects a view of 

reading as social practice and incorporates knowledges such as 
phoneme/grapheme relationship, syntactic and semantic knowledge as well as 
critical reading skills 
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7. Specific knowledge and understanding of composing (writing) as process that 
reflects a view of composing as social practice and incorporates knowledge of 
purpose, audience, textual and linguistic features as they affect various forms of 
texts such as letter, note, narrative, report, procedure and argument. 

8. Specific knowledge and understanding of the nature, conventions and rules of 
the English grammar system including sentence structure, vocabulary, cohesion, 
punctuation, spelling and layout. 

9. Extension of literacy as social practice though a range of mediums including 
drama, poetry, role-play, games, group activities, focused on developing 
learners' literacy competence and repertoire. 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Lecture 
2. Discussions 
3. Workshops 
4. Work-based activities 

 

ASSESSMENT METHODS 

1. Learning Journal 30% 
2. Lesson Plans 70% 

 

ESSENTIAL READING MATERIAL FOR LITERACY METHODOLOGIES 2 

1. Manzo, A., Manzo, U. & Estes, T., (2001), Content Area Literacy, Interactive 
Teaching for Active Learning, John Wiley & Sons, New York 

2. Meek, M., (1988), How Texts Teach What Readers Learn, Thimble Press, 
Stroud, Glos. 

3. Wallace, C., (1992), Reading, Oxford University Press, Oxford 

 

SUPPLEMENTARY READING MATERIAL FOR LITERACY METHODOLOGIES 2 

1. Fingeret, HA and Drennon, C., (1997), Literacy for Life, Teachers College Press, 

New York 

2. Government Publications Office, (1997), Education 2000: Irish Results of the 
International Adult Literacy Survey, Government Publications Office, Dublin 

3. Pickard, P, (1998), Handwriting: a Second Chance, LD.A, London 
4. RAPAL Bulletin, 
5. Schiach, D., Basic Grammar, John Murray, London 
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CURRICULUM DEVELOPMENT  

Level: 6  Credits: 10 

Pre-requisite modules are:         

1. Literacy Methodologies 1,  
2. Psychology of Adult Learning. 
3. Group Dynamics    

DESCRIPTION OF MODULE 

This module aims to introduce students to the principles of curriculum design and 

give them the opportunity to apply these principles in a practical setting. 

On successful completion of this module, a student will be able to: 

1. Discuss key concepts and principles of curricula in the context of adult basic 
education 

2. Outline the steps involved in a cyclical model of curriculum planning and apply 
them to a new curriculum proposal within an adult basic education setting  

3. Write aims and learning outcomes appropriate to their learners' needs 
4. Select appropriate teaching and learning strategies within the curriculum 

planning process - by applying knowledge and skills gained in other modules 
5. Explain different approaches to, types of and reasons for assessment; select and 

implement appropriate formative assessment strategies for their own learners 
6. Implement Mapping the Learning Journey as an appropriate assessment system 

for Adult Basic Education 
7. Apply appropriate strategies for evaluating their own practice as a tutor with 

reference to the Quality Framework relevant to their teaching context 

 

INDICATIVE CONTENT 

1. Definitions of "curriculum". Key concepts and principles in relation to curriculum. 
Alternative approaches to curriculum planning. The role of the tutor as curriculum 
developer. The adult learner in the curriculum process. 

2. Steps in the cyclical model: (i) needs analysis, (ii) general aims, (iii) learning 
outcomes, (iv) teaching and learning strategies, (v) assessment, (vi) evaluation. 
Links between each step. Relevance of this process to curriculum planning in an 
adult education setting. The importance of negotiation with learners. 

3. Writing aims and learning outcomes. The link between rationale, general aims 
and learning outcomes. The rationale, pros and cons of outcomes based 
education. Behavioural objectives and other taxonomies of learning outcomes. 
Ensuring a balance of types and levels of learning outcomes. 

4. Selecting teaching and learning strategies including selection of appropriate 
teaching materials (Link with other modules, viz. Adult Literacy Tuition, 
Groupwork, Psychology of Adult Learning, Micro-teaching.) Curriculum and 
functional integration strategies in an adult literacy context. Integrating core skills. 
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5. Assessment - key concepts, purposes, stakeholders. Formative, summative and 
diagnostic assessment. Authentic assessment in an adult literacy context - 
validity and reliability. Ipsitive, norm- and criterion-referenced assessment. 
Writing performance criteria. Guidelines for good practice in conducting 
assessment and providing feedback to learners. Assessment strategies - written, 
oral, aural, practical; self- and peer-assessment.  

6. Mapping the Learning Journey - assessment for Adult Basic Education. 
7. Evaluation. Rationale for and different approaches to evaluation. Tutor self-

evaluation strategies. Identifying possible criteria for self-evaluation. 

 

LEARNING AND TEACHING METHODS AND STRATEGIES: 

1. Presentations 
2. Lectures 
3. Group work 
4. Guided reading 
5. Discussion 
6. Individual presentations 
7. Reflection 
8. Project work 

 

ASSESSMENT METHODS 

1. 30% Learning journal 
2. 70% Project 

 

ESSENTIAL READING MATERIAL FOR CURRICULUM DEVELOPMENT 

1. Armitage, A et aI., (2003), Teaching and Training in Post-Compulsory Education, 

2nd Edition, OU press, Maidenhead 

2. Marsh, C.J., (1997), Key Concepts for Understanding the Curriculum Vols. 1 and 
2, Routledge Falmer, London 

3. Merrifield, J. et ai, (2001), Issues and Opportunities in Assessment, NALA, 
Dublin 

4. Minton, D, (1997), Teaching Skills in Adult Education, City & Guilds, London 
5. Print, M, (1993), Curriculum Development and Design, Allyn & Unwin, St. 

Leonards 
6. Reece, I & Walker, S., (2000), Teaching, Training and Learning - a practical 

guide, 4th Edition, Business Education Publishers, Sunderland 
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SUPPLEMENTARY READING MATERIAL FOR CURRICULUM DEVELOPMENT 

 
1. City of Limerick VEC, (1997), Developing Core Skills: Sample Approaches, City 

of Limerick VEC, Limerick 
2. Cotton, J., (1995), The Theory of Assessment, Kogan Page, London 
3. Forsyth, I. et al, (1999), Planning a Course, Kogan Page, London 
4. Gittens, R., (1998), An Introduction to Literacy Tutoring, Basic Skills Agency, 

London 
5. NALA, (1999), Evolving Quality Framework for Adult Basic Education, NALA, 

Dublin 
6. NALA, (2002), Mapping the Learning Journey - NALA Assessment Framework 

for Literacy and Numeracy, NALA, Dublin 
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COUNSELLING ISSUES IN ADULT LITERACY   

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

This module aims to make participants familiar with some of the counselling skills 

relevant to their role and to raise awareness of the boundaries of these roles. 

On successful completion of this module, a student will be able to: 

1. Identify a range of theoretical concepts of counseling. 
2. Discern the appropriate use of counselling skills within the student-tutor 

relationship. 
3. Clarify their role as tutors, identify the boundaries of this role and appropriate 

referral routes. 
4. Have increased awareness of their own life process as a resource in facilitating 

change & learning through critical reflection. 

INDICATIVE CONTENT 

1. Overview of humanistic (Rogers, Mazlow, Kelly), behavioural and 
psychodynamic (Freud, Jung) approaches to counselling. 

2. Examination of counselling as a "way of being" in the humanistic model. 
3. Analysis of Egan's three stage counselling model - and identifying skills required 

at each stage. 
4. Exploration and practise of practical counselling skills and identification of where 

their use is appropriate in Adult Literacy situations. 
5. Defining the role of tutor, identifying boundaries in relation to this role and 

appropriate referral routes. 
6. Exploring critical reflection and Mezirow's transformation theory and six key 

approaches to encourage critical reflection. 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Experiential and practical 
2. Guided Reading 
3. Lectures 
4. Discussion 
5. Personal reflection 
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ASSESSMENT METHODS 

1. 30% Learning Journal  
2. 70% Roleplay & Analysis  

 

ESSENTIAL READING MATERIAL FOR COUNSELLING ISSUES 

 
1. King, G., (1999), Counselling Skills for Teachers: Talking Matters, Open 

University Press, Buckingham 
2. Rogers, C.R., (1995), Client Centred Therapy: its current practice, implications 

and theory, Constable, London 
3. Sanders, P., (2002), First steps in ounselling: a students' companion for basic 

introductory courses, PCCS Books, Ross-on-Wye. 

 

SUPPLEMENTARY READING MATERIAL FOR COUNSELLING ISSUES 

 
1. Egan, G., (2002), The Skilled Helper: A Problem Management and Opportunity 

Development Approach to Helping, Brooks Cole, California 
2. Mezirow, J., (2000), Learning as transformation: Critical Perspectives on a 

Theory in Progress, Jossey-Bass, San Francisco 
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MICROTEACHING 

Level: 6  Credits: 10 

Prerequisite modules are:  

1. Curriculum Development;  
2. Group Dynamics  
3. and any three other modules 

 

DESCRIPTION OF MODULE 

This module aims to give the students the opportunity to apply the theories and 

principles of adult education to the planning and delivery of a teaching session. 

On successful completion of this module, a student will be able to: 

1. Apply and practice the theories and principles from other modules and critically 
reflect on this experience 

2. Explain the various roles of the tutor and learner and discuss the implications of 
this for their own teaching practice 

3. Create a lesson plan 
4. Set a climate for learning and use a range of teaching and leaming aids and 

equipment 
5. Demonstrate the communication skills necessary for effective teaching and 

learning 
6. Demonstrate skills of critical evaluation through observing their own and others' 

microteaching sessions and giving feedback 

 

INDICATIVE CONTENT 

1. Applying theories and principles of adult learning - consolidating the content of 
other modules (e.g. Curriculum Development, Group Dynamics, Adult Literacy 
Methodologies 1, Philosophy, Psychology) 

2. Managing learning: the role of the tutor (leader, organiser, controller, resource, 
facilitator); the role of the participant (participating in the learning contract, taking 
responsibility for their own learning) 

3. Review of lesson planning principles, drawing on the learning from Adult Literacy 
Methodologies 1 and Curriculum Development 

4. Managing the learning environment: seating; using teaching and learning aids 
and equipment  

5. Communication skills: presenting, informing, explaining, questioning, listening, 
responding, giving feedback and getting feedback. Teambuilding; negotiation; 
problem solving 

6. Evaluation of practice; self- and peer assessment 

 



P a g e  | 54 
 

 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

  1. Presentations 

2. Discussion 

3. Groupwork 

4. Video 

5. Microteaching 

 

.ASSESSMENT METHODS 

1. 30% Learning Journal  

2. 70% Videoed Delivery of a Lesson  

 

ESSENTIAL READING MATERIAL FOR MICROTEACHING 

 
1. Rogers, A, (2002), Teaching Adults, 3rd Edition, OU Press, Buckingham 
2. Rogers, J, (2001), Adults Learning, 4th Edition, OU Press, Buckingham 
 

 

SUPPLEMENTARY READING MATERIAL FOR MICROTEACHING 

 
1. Brookfield, S, (1986), Understanding and Facilitating Adult Learning, OUP, Milton 

Keynes 
2. Brookfield, S, (1990), The Skilful Teacher, Jossey-Bass, San Francisco 
3. Cotton, J., (1995), The Theory of Learning Strategies, Kogan Page, London 
4. Gibbs, G., Habeshaw, S. and Habeshaw, T., (1988), Interesting Ways to 

Appraise your Teaching, Technical & Educational Services, UK 
5. Minton, D, (1997), Teaching Skills in Further and Adult Education, 2nd Edition, 

Thomson, London 
6. Vella, J, (2002), Learning To Listen: the power of dialogue in educating adults, 

Jossey-Bass, San Francisco 
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EQUALITY AND DIVERSITY 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

The module aims to establish an understanding and awareness of equality and 
diversity and to enable participants to critically reflect on and challenge perceptions, 
attitudes and practices that promote prejudice and discrimination. It also aims to 
enable students to create appropriate strategies and approaches to support the 
development of an equitable and diverse education environment in Ireland. 

 

On successful completion of this module, a student will be able to: 

1. Critically reflect on their own attitudes and assumptions and assess the potential 
impact this has in the education environment 

2. Demonstrate an awareness of diversity 
3. Demonstrate an understanding of concepts of equality 
4. Critically examine the nature and impact of inequality 
5. Differentiate between prejudice, racism and discrimination 
6. Identify strategies and practical approaches for equality and interculturalism in 

the context of adult education 

 

INDICATIVE CONTENT 

1. Identity & Diversity: Concept of identity and the factors that reinforce or contribute 
to our identity and image; culture and tradition; perceptions and stereotypes. 

2. Concepts & Definitions: Explore and define issues such as prejudice, 
discrimination and racism; examine colonialism, migration, refugees, asylum 
seekers, diaspora, slavery. 

3. Experience & Attitudes: individual, institutional and cultural attitudes; challenging 
perceptions/attitudes. 

4. Inequality: oppression, exclusion & inclusion; nature of inequality with regard to 
how it is manifested; origins and causes of inequality in society; impact of 
discrimination and inequality on communities/individuals; ethnic minorities - 
travellers, migrants, refugees and asylum seekers; women, people with 
disabilities, youth, elderly, class, religion, sexuality;mechanisms for challenging & 
confronting inequality; the role of the community / statutory / education sectors. 

5. Concept of Equality. social justice, human rights, equality of opportunity & 
outcome; legislation; concepts and characteristics of individual and community 
rights; relationship between rights & equality/inequality. 

6. Strategies, Methods and Approaches: promoting an equitable approach to adult 
education; affirming diversity; communication. 
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ASSESSMENT METHODS 

1. Learning Journal 30% 
2.  Essay / Project 70% 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Group discussion 
2. Guided reading 
3. Focused research exercises 
4. Workshops 
5. Small group work 
6. Group activities 
7. Facilitation 

 

ESSENTIAL MATERIAL FOR EQAULITY & DIVERSITY 

 

1. Baker,J., (1987), Arguing for Equality, Verso, London 
2. Lentin, Ronit & McVeigh Robbie, (2002), Racism and Anti-Racism in Ireland, 

Beyond the Pale Publications, Dublin 
3. Zappone, Katherine (ed), (2003), Rethinking Identity: the Challenge of Diversity, 

The Equality and Human Rights Forum, Dublin 
4. Baker, J. et ai, (2004), Equality: From Theory to Action, Palgrave Macmillan, 

London 
5. Ward, T., (2002), Asylum Seekers in Adult Education: A study in Language & 

Literacy Needs, CDVEC, Dublin 
6. Woodward, Kate, (1997), Identity and difference, Sage, London 
7. Joint Oireachtas Committee on Education & Science, www.oireachtas.ie, The 

Provision of Educational Services in a Multi-EthniclMulti-Cultural Society  
8. Equality Authority, www.equality.ie 
9. National Consultative Committee on Racism and Interculturalism, www.nccri.ie 
  

http://www.equality.ie/
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SUPPLEMENTARY MATERIAL FOR EQUALITY AND DIVERSITY 

 

1. Amnesty International Irish Section, (2001), Racism in Ireland: The Views of 
Black and Ethnic Minorities, Amnesty International Irish Section, Dublin. 

2. Bacik, I & Livingston, S, (2001), Towards a Culture of Human Rights in Ireland, 
Cork University Press, Cork. 

3. Byrne, A & Leonard, M, (1997), Women and Irish Society: A Sociological Reader, 
Beyond the Pale Publications, Dublin  

4. CDVEC & NCCRI, (2002), Changing Perspectives: Cultural Values, Diversity and 
Equality in Ireland and the Wider World, CDVEC & NCCRI, Dublin 

5. Crowley, EI & Mac Laughlin, J, (1997), Under the Belly of the Tiger: Class, Race, 
Identity and Culture in the Global Ireland, Irish Reporter Publications, Dublin 6.  

6. Irish Government, (1995), Task Force Report on Travelling People, Government 
Publications Office, Dublin 7.  

7. Combat Poverty Agency, www.cpa.ie 
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FAMILY LITERACY 

Level: 6   Credits: 10 

DESCRIPTION OF MODULE 

The aim of this module is to give participants an understanding of the relationship 

between social interaction and acquiring literacy and to enable them to develop 

appropriate strategies to promote family literacy. 

On successful completion of this module, a student will be able to: 

1. Describe the historical steps that led to the development of family literacy work 
2. Show that they can critically reflect upon home and school literacies 
3. Demonstrate an understanding of the concept of family literacy and its 

relationship to adult learning 
4. Demonstrate that they can design a programme with an appropriate ethos for 

family literacy work 
5. Differentiate between various models of family literacy work  
6. Identify the key players and stakeholders in family learning partnerships 
7. Apply different methodologies in the delivery of programmes 
8. Design, deliver and evaluate a programme for a particular group 

 

INDICATIVE CONTENT 

1. A historical perspective on family literacy work 
2. Multiple literacies with particular focus on home and school literacies  
3. The inter-generational approach to lifelong learning 
4. Exploration of family literacy programmes in current use in Ireland  
5. Family literacy approaches, planning, materials and methodologies  
6. Local family literacy networks and partnerships 
7. Methods of monitoring, assessment and evaluation 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

 Group work/role-play 

 Guided reading/reflection 

 Discussion 

 Presentations 
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ASSESSMENT METHODS 

1. Learning Journal 30% 
2. Lesson Plans 70% 

ESSENTIAL READING MATERIAL FOR FAMILY LITERACY 

 

1. Clare Family Learning Project, (2000), Family Learning Resource Guide, Clare 
Family Learning Project, Ennis, Co Clare 2.  

 
2. Co. Dublin VEC, (2003), The Story So Far: Staff Handbook for Family Learning, 

Co. Dublin VEC, Dublin 
 
3. NALA, (20O4), Working Together: Approaches to Family Literacy, NALA, Dublin 

 

SUPPLEMENTARY READING MATERIAL FOR FAMILY LITERACY  

1. DeBruin-Parecki, A. and Krol-Sinclair, B., (2003), Family Literacy: From Theory 

to Practice, International Reading Association, Newark 

2. Taylor, D. (ed), (1997), Many Families, Many Literacies: An Intemational 
Declaration of Principle, Heinnemann Trade, Portsmouth, NH 

 
3. Wasik, B. H. (ed), (2004), Handbook of Family Literacy, Lawrence Erlbaum 

Associates, Hillsdale, NJ 
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TEACHING ENGLISH TO SPEAKERS OF OTHER LANGUAGES  

(TESOL) 2 

Level: 6 Credits: 10 

Prerequisite module: TESOL 1 

DESCRIPTION OF MODULE 

The general aim of this module is to increase trainee teachers' knowledge of 

language teaching methodologies, materials and resources, teaching mixed 

levels, lesson planning and computer assisted language learning. 

On successful completion of this module, a student will be able to: 

1. Demonstrate appropriate familiarity with the theories which underpin a 
variety of language teaching methodologies 

2. Show that they can evaluate and adapt teaching materials and textbooks 
3. Describe some uses of realia in their classroom practice 
4. Design a needs analysis test and purpose-made material 
5. Demonstrate a knowledge of learner strategies and learner autonomy 
6. Enumerate the principles of teaching mixed level groups 
7. Design material for mixed level groups 
8. Plan and prepare lessons and programmes of work for learners at a variety 

of levels 
9. Reflect upon ESOL classroom practice  
10. Demonstrate a knowledge of the theory and practice of CALL. 

 

INDICATIVE CONTENT 

1. A brief history of language teaching 
2. Methodology 
3. Materials and Resources 
4. Mixed levels 
5. Lesson Planning 
6. CALL - Computer Assisted Language Learning 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Experiential Learning 
2. Lectures 
3. Guided reading 
4. Discussion 
5. Video 
6. Teaching feedback 
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ASSESSMENT METHODS 

 

1. Learning Journal 30% 
2. Lesson Plans 50% 
3. Essay 20% 

 

ESSENTIAL READING MATERIAL FOR TESOL 2 

 

1. Edge, J., (1993), Essentials of English Language Teaching, Longman, 
London 

2. Harmer, J., (2001), How to teach English, Longman, London 
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WORKPLACE LITERACY 

Level: 6  Credits: 10 

DESCRIPTION OF MODULE 

This module aims to train personnel from literacy schemes to with the 

Workplace for the purpose of running Workplace Basic Education (WBE) 

programmes for adults, and to design, implement and/or co-ordinate such 

programmes. 

On successful completion of this module, a student will be able to: 

1. Describe the context, barriers and benefits of Workplace Basic Education. 
2. Discuss the evolution and development of training and workplace theory 

and critically reflect on national policy, models of practice and current 
issues in WBE. 

3. Describe the differences between basic skills programme delivery in the 
community and in the workplace. 

4. Identify and promote the benefits of WBE to all the stakeholders and 
different organisations. 

5. Discuss, develop and agree the establishment of workplace basic 
education programmes suitable to learner and organisational needs. 

6. Design WBE programmes based on quality literacy practices, including 
mixed level groups 

7. Design and apply monitoring and management systems for WBE. 

 

INDICATIVE CONTENT 

1. Overview of WBE - contexts, barriers and benefits 
2. National and International Case Studies of WBE - approaches and models 

of good practice 
3. Definitions of community education; purposes and philosophies of adult 

education 
4. National and International Research on benefits of WBE - the learning 

organisation 
5. Theory of Training, HRM and Organisational Cultures 
6. Quality Management, curriculum development practices and the 

assessment framework as applied to WBE  
7. Marketing & Project Management of WBE programmes 
8. Legal implications for Employers of low basic skills 

 

LEARNING AND TEACHING METHODS AND STRATEGIES  

1. Seminars 
2. Group Discussion 
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3. Skills-based sessions 
4. Assignments 

 

ASSESSMENT METHODS 

1. Learning Journal 30% 
2. Project 70% 
 

 

ESSENTIAL READING MATERIAL FOR WORPLACE LITERACY 

1. Aronowitz, S. and Di Fazio, W., (1994), The Jobless Future, University of 
Minnesota Press, Minneapolis 

2. BPP, (2000), Business Basics: Human Resource Management, BPP 
Publications, London 

3. Conboy, P, (2002), The Return to Learning Initiative, Evaluation Report 
and Implementation Guidelines, NALA, Dublin   

4. Gunnigle, Heraty and Morley, (1997), Personnel and Human Resource 
Management: Theory and Practice in Ireland, Gill and Macmillan, Dublin 

5. Senge, P.M., (1993), The Fifth Discipline: The Art and Practice of the 
Learning Organisation, Random House, New York  

6. Taylor, Maurice C., (1997), Workplace Education - The Changing 
Landscape, Culture Concepts Inc., Toronto, Chapters 6,10,16 

7. OECD, www.oecd.org, Literacy Skills for the Knowledge Society: Further 
Results from the International Adult Literacy Survey 

 

SUPPLEMENTARY READING MATERIAL FOR WORPLACE LITERACY 

1. The Expert Group on Future Skills Needs, (2000), Report on In-Company 
Training, Forfas, Dublin 

2. Freebody, P. and Welch A, (1993), Knowledge, Culture and Power: 
International Perspectives on Literacy as Policy and Practice, University of 
Pittsburgh Press, Pittsburgh 

3. Government Publications, (2002), Report of the Taskforce on Lifelong 
Learning, Government Publications, Dublin 

4. McGivney, V, (2000), Develop The Worker, Develop the Business: a Guide 
for Smaller Businesses, NIACE, Leicester, Chapter 8 

5. NALA Workplace Literacy Strategy Group, (2000), Workplace Basic 
Education Programmes in Ireland: Approaches and Models for 
Implementation, NALA, Dublin 
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QUALITY MANAGEMENT 

Level: 6 Credits: 10 

DESCRIPTION OF MODULE 

The aim of this module is to introduce participants to a range of quality frameworks 

and to enable them to develop appropriate monitoring strategies in their own 

practice. 

On successful completion of this module, a student will be able to: 

1. Describe the organisational structure of the institution in which s/he works  
2. Identify the key processes involved in creating an effective working 

environment: development of specified policies and procedures (e.g. health and 
safety, equality etc), monitoring, evaluation and support procedures 

3. Identify all of the stakeholders in the organisation and their various roles 
4. Describe a range of management and leadership styles and the impact of these 

and analyse the impact of leadership and organisational structures on the 
performance of the individuals in the organisation 

5. Identify a wide range of quality assurance mechanisms currently in use in Irish 
education and training organisations: ISO, Evolving Quality Framework, 
Youthreach, Whole School Evaluation etc 

6. Describe the main features and processes involved in quality assurance: 
analysis, planning, actions, monitoring and evaluation 

7. Describe at least two different models for consulting on a quality assurance 
process. 

8. Identify all of the areas of activity which contribute to providing a high-quality 
service and analyse at least two of these areas in order to describe a basic 
minimum level of quality for it (performance indicator) 

9. Draw up a draft system for monitoring the actions of the organisation, in relation 
to assuring quality. 

10. Describe a range of different evaluation methods and approaches and suggest 
at least one evaluation strategy which would be appropriate for analysing the 
effectiveness and impact of the organisation's work. 

 

INDICATIVE CONTENT 

1. Quality assurance: systems in use, management structures and practical 
issues. 

2. Shared experience of evaluation in literacy settings; definitions of key terms. 
3. Purpose of evaluation: relationship between evaluation, development and 

quality assurance. 
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4. Evaluation modes; informal/formal; formative/summative; 
qualitative/quantitative. 

5. Action planning for Quality Assurance; implementing the plan; relevant issues 
e.g. Code of Practice in Adult Literacy.  

6. Preparing evaluation reports for a variety of purposes/personnel; ethical 
considerations: access, records, and storage  

7. Management functions, organisational structure and process, leadership and 
performance evaluation 

8. Comparative analysis of quality systems, reporting and ethical issues 

 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Experiential learning 
2. Workshops 
3. Group discussion 
4. Guided reading 
5. Action research 

ASSESSMENT METHODS 

1. 30% Learning Journal  
2. 40% Essay / Project  
3. 30% Online contribution  

 

ESSENTIAL READING MATERIAL FOR QUALITY MANAGEMENT 

1. Edwards, J, (1991), Evaluation in Further and Adult Education, Kogan Page, 
London 

2. Abell, S, (1992), Effective Approaches in Adult Literacy, ALBSU 
3. Brookfield, S., (1996), Understanding & Facilitating Adult Learning, OUP, Milton 

Keynes, Chapters 11 & 12 
4. Daines, J. Daines, C. and Graham, B., (1996), Adult Learning, Adult Teaching, 

3rd Edition, Continuing Education Press, University of Nottingham 
5. Forsyth, I., Jolliffe, A. & Stevens D., (1995), Evaluating a Course: Practical 

Strategies for Teachers, Lectures and Trainers, Kogan Page, London 
6. Joiner, B.L., (1994), Fourth Generation Management, McGraw-Hill, Inc., New 

York 

 

SUPPLEMENTARY READING MATERIAL FOR QUALITY MANAGEMENT 

1. NALA, (1991), Guidelines for Good Adult Literacy Work, Revised Edition, 
NALA, Dublin 2.  

2. NALA, (2001), Evolving Quality Framework, NALA, Dublin 
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TRAINING FOR TUTOR TRAINERS  

Level: 6   Credits: 10 

Pre-requisite modules  

1. Group Dynamics;  
2. Philosophy of Adult Education;  
3. Psychology of Adult Learning; 
4. Curriculum Development. 

 

DESCRIPTION OF MODULE 

This module aims to build on the tutoring skills of participants and extend them into 

the training of literacy tutors. Participants will develop skills to assess training 

needs, design and evaluate learning programmes for literacy tutors and support 

those tutors in their practice. 

On successful completion of this module, a student will be able to:  

1. Critically examine current trends within the literacy movement 
2. Work critically from and adopt good models of adult education philosophy and 

practice in a literacy context 
3. Identify the training needs within a literacy scheme 
4. Design, deliver and evaluate training in the context of overall training needs 

within any literacy scheme 
5. Demonstrate a high level of observation, attitudinal and facilitation skills in 

teambuilding and groupwork 
6. Develop and assess in their learning groups the skills and attitudes required by 

adult literacy tutors 
7. Act as mentor to tutors and form a supportive and challenging model of 

mentoring 
8. Develop and evaluate training resources and materials 

 

INDICATIVE CONTENT 

1. Overview of development of the Literacy Movement including the International 
Context 

2. Current Literacy Research and Policy Trends 
3. Programme Planning within a Theoretical Framework; Identifying, Assessing 

and Evaluating Training Needs 
4. Accreditation and Progression Issues in Literacy and Adult Basic Education 
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5. Intensive Presentation and Facilitation Skills 
6. Groupwork & Teambuilding - Theory & Practice 
7. Effective Mentoring and Tutoring Strategies 
8. Evaluation and Design of Training Resources & Materials 
 

LEARNING AND TEACHING METHODS AND STRATEGIES 

1. Seminars 
2. Group discussion 
3. Skills-based sessions 
4. Supervised teaching 
5. Assignments 

ASSESSMENT METHODS 

1. Learning Journal 30% 
2. Training Plans 70% 

 

ESSENTIAL READING MATERIAL 

1. Bailey, I. & Coleman, U., (1998), Access and Participation in Adult Literacy 
Schemes, NALA, Dublin 2. 

2. Daloz, L, (1999), Mentor: Guiding The Journey of Adult Learning, Jossey-Bass, 
San Francisco 

3. Daloz, L, (1987), Effective Teaching and Mentoring, Jossey-Bass, San 
Francisco 

4. Fingeret, D., (1997), Literacy for Life, Teachers College Press, London 

 

SUPPLEMENTARY READING MATERIAL 

1. Cook Communications Ministries International, (1996), How to Assess Staff 
Needs, Choose Training Models and Plan Development Cycles, Cook 
Communications Ministries International, Colorado 

2. Crowther, J., Hamilton, M., & Tett, L, (2001), Powerful Literacies, NIACE, 
London 

3. Du Vivier, E., (1992), Learning to be Literate, A Study of Students' Perceptions 
of the Goals & Outcomes of Adult Literacy Tuition, Dublin Adult Learning 
Centre, Dublin 

4. Giroux, H, (1983), Theory & Resistance in Education, Heineman, London 
5. Hope, A. & Timmel, S., (1999), Training for Transformation (set), ITDG 

Publishing, London 
6. Lovett,T., (1988), Radical Approaches to Adult Education: A Reader, 

Routledge, London 
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COURSE ASSESSMENT FEEDBACK TEMPLATES  
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Learning Journal Feedback Sheet 

 

Student Name and ID: 

Course/Module: 

 

1.  Knowledge and understanding of issues raised in the course 

Understanding of module content 

 (15 marks available)                                                                     

             

               

 

 

 

 

 

2.  Personal reflection on what these issues and ideas mean to you and how 

they might be useful in practice 

Demonstration of how learning might be applied in practice  

(10 marks available)                                                                                      

 

 

 

 

 

3.  Assess your experiences as a learner and how these might enhance your 

understanding of the learners in your own work 

Identification of strengths and weaknesses as a learner 

(5 marks available)                                                                                        

 
 

 

 

Total mark out of 30           

                   

 

Assessor: 

Moderator: 

Date: 
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Essay Feedback Sheet 

 

Student Name and ID: 

Course/Module: 

 

1. Knowledge of course materials and content 

    (Marks out of 25) 
 

 

2. Presentation, structure and use of academic conventions 

    (Marks out of 25) 

 

 

 

3. Argument and response to question 

    (Marks out of 25) 

 

 

 

4. Understanding of issues and application of knowledge 

    (Marks out of 25) 

 

 

 

Total marks awarded out of 100 

Total mark out of 70%  

 

 

Assessor: 

Moderator: 

Date:  
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Project Feedback Sheet 

 

 

Student Name and ID: 

Course/Module: 

 

 

 

1. Knowledge and application of course material 

(Marks out of 50) 

 

 

 

 

 

2. Presentation, format, layout and coherence 

(Marks out of 20) 

 

 

 

 

 

 

3. Evidence of original thinking and creative application of ideas 

(Marks out of 30) 

 

 

 

 

 

 

Total Marks out of 100 

Total marks as a percentage of 70% 

 

 

 

Assessor: 

Moderator: 

Date: 
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WATERFORD INSTITUTE OF TECHNOLOGY 

NATIONAL ADULT LITERACY AGENCY 

ASSIGNMENT FORM 
 

 

Please present your assignments as follows: 

 Assignments must be typed  

 Please type your assignments on plain A4 paper 

 Assignments must be printed on one side only 

 Bindings or covers are not necessary. Simply staple your assignment form 
to each copy 

 Two copies of each assignment must be submitted 

 An assignment form must accompany each copy of an assignment 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PLEASE DONôT FORGET TO SIGN AND DATE THIS FORM TO CERTIFY THAT 

THE WORK YOU ARE SUBMITTING IS YOUR OWN.  

 

 

 

 

 

  

Name:  

Address: 

 

 

 

Date sent to WIT______________________ 

Assignment Title:  

 

 

 

Date sent to WIT: 

Higher Certificate in Arts 

Literacy Development   

Lecturer: 

_______________________________ 

Module Title:   

I certify that this assignment is my own work and I have not copied the work of any other student or 

individual. 

 

Signed:                                               Date: 

 

If posting, please retain evidence of posting 
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HIGHER CERTIFICATE IN ARTS IN LITERACY DEVELOPMENT ï 

CORK (CONTINUING) 

YEAR 3 TIMETABLE 

 

MODULE 1: COUNSELLING 

September 20, 21, 22 

October 18, 19, 20 

MODULE 2: CURRICULUM DEVELOPMENT 

November 15, 16, 17 

December 13, 14, 15 

MODULE 3: MICROTEACHING 

January 10, 11, 12 

February 14, 15, 16 

ELECTIVE 1: TESOL 2 

March 14, 15, 16 

April 11, 12, 13 

ELECTIVE 2: FAMILY LITERACY 

March 14, 15, 16 

April 11, 12, 13 

Alternative electives will be offered in other locations on our single certificate calendar (see 

page 79)  

Contact: Vicky Phelan 

Student Support & Systems Coordinator 

Email: vjphelan@wit.ie 

Telephone: 051-302872 

mailto:vjphelan@wit.ie
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HIGHER CERTIFICATE IN ARTS IN LITERACY DEVELOPMENT ï 

DUBLIN (CONTINUING) 

YEAR 2 TIMETABLE 

MODULE 1: PHILOSOPHY OF ADULT EDUCATION 

September 13, 14, 15 

October 18, 19, 20 

MODULE 2: EQUALITY & DIVERSITY IN EDUCATION 

November 15, 16, 17 

December 13, 14, 15 

ELECTIVE 1: ADULT NUMERACY 

January 17, 18, 19 

February 14, 15, 16 

ELECTIVE 1: TESOL 1 

March 14, 15, 16 

April 11, 12, 13 

 

 

Alternative electives will be offered in other locations on our single certificate calendar (see 

page 79)  

Contact: Vicky Phelan 

Student Support & Systems Coordinator 

Email: vjphelan@wit.ie 

Telephone: 051-302872 

 

  

mailto:vjphelan@wit.ie
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HIGHER CERTIFICATE IN ARTS IN LITERACY DEVELOPMENT ï 

GALWAY (NEW) 

YEAR 1 TIMETABLE 

 

MODULE 1: THINKING & LEARNING SKILLS 

September 13, 14, 15 

 

MODULE 2: DEVELOPING LITERACIES 1 

October 4, 5, 6 

November 8, 9, 10 

MODULE 3: GROUP DYNAMICS 

December 13, 14, 15 

January 10, 11, 12 

MODULE 4: PHILOSOPHY OF ADULT EDUCATION 

February 7, 8, 9 

March 7, 8, 9 

MODULE 5: PROFESSIONAL PRACTICE 

April 11 & 12 and May 9/16 

 

Alternative electives will be offered in other locations on our single certificate calendar (see 

page 79)  

Contact: Vicky Phelan 

Student Support & Systems Coordinator 

Email: vjphelan@wit.ie 

Telephone: 051-302872 

mailto:vjphelan@wit.ie
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HIGHER CERTIFICATE IN ARTS IN LITERACY DEVELOPMENT ï 

WEXFORD (NEW) 

YEAR 1 TIMETABLE 

MODULE 1: THINKING & LEARNING SKILLS 

December 13, 14, 15 

 

MODULE 2: GROUP DYNAMICS  

January 17, 18, 19 

February 14, 15, 16 

MODULE 3: PHILOSOPHY OF ADULT EDUCATION 

March 14, 15, 16 

April 11, 12, 13 

MODULE 4: PROFESSIONAL PRACTICE 

May 9 & 10 

May 30 

 

Alternative electives will be offered in other locations on our single certificate calendar (see 

page 79)  

Contact: Vicky Phelan 

Student Support & Systems Coordinator 

Email: vjphelan@wit.ie 

Telephone: 051-302872 

 

  

mailto:vjphelan@wit.ie
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SINGLE CERTIFICATE CALENDAR 2010-11 

HIGHER CERTIFICATE IN ARTS IN LITERACY DEVELOPMENT 

 SINGLE MODULES 

MODULE DATES LOCATION 

Literacy & Specific Learning Difficulties 
September 6, 7, 8       (Bloc 1) 
October 11, 12, 13      (Bloc 2) 

Cavan 

Thinking & Learning Skills September 20, 21, 22 Cork or Dublin 

Equality & Diversity 
September 20, 21, 22  (Bloc 1) 
October 18, 19, 20       (Bloc 2) 

Galway 

Group Dynamics 
October 4, 5, 6          (Bloc 1) 
November 8, 9, 10    (Bloc 2) 

Kerry 

Literacy & Specific Learning Difficulties 
November 8, 9, 10     (Bloc 1) 
December 6, 7, 8        (Bloc 2) 

Galway 

Thinking & Learning Skills December 13, 14, 15 Gorey 

Counselling 
January 10, 11, 12       (Bloc 1) 
February 7, 8, 9           (Bloc 2) 

Dublin 

Group Dynamics 
January 17, 18, 19      (Bloc 1) 
February 14, 15, 16     (Bloc 2) 

Gorey 

Thinking & Learning Skills February 7, 8, 9 Dublin 

Philosophy of Adult Education 
March 14, 15, 16        (Bloc 1) 
April 11, 12, 13           (Bloc 2) 

Gorey 

Curriculum Development 
March 14, 15, 16        (Bloc 1) 
April 11, 12, 13           (Bloc 2) Dublin 

Developing Literacies 1 
March 14, 15, 16        (Bloc 1) 
April 11, 12, 13           (Bloc 2) Dublin 

Microteaching 
March 14, 15, 16        (Bloc 1) 
April 11, 12, 13           (Bloc 2) Venue TBC 

New Literacies 
May 9, 10, 11              (Bloc 1) 
June 13,14,15              (Bloc 2) 

Waterford 

Professional Practise 
May 9 & 10                  (Bloc 1) 
May 30                        (Bloc 2) 

Gorey 
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OBJECTIVITY AND CLARITY IN ACADEMIC WRITING 

The use of argument rather than opinion is necessary in academic writing. Arguments 

must be evidence-based in order to back up the claim that you are making. The best 

writing presents a coherent argument. 

You should also be aware that academic writing is quite formal so you should avoid 

colloquialisms and spoken forms of English e.g. evaluating something in terms of its being 

ófantasticô or óOkô or using elisions such as óweôreô or óitôs. 

The way in which you write is as important as what you say. When you are writing try to: 

o use properly formed and mainly simple sentences 
o punctuate them in a way that makes your meaning clear 
o pay attention to grammar, making all parts of sentences consistent 
o be precise about the particular words and phrases you use 
o address your reader appropriately 
o present your work with care, reading it through to correct spelling and other 

mistakes. 

      (Chambers and Northedge, 1997, p.130) 

REFERENCING 

A reference/citation is an entry, which gives precise details of the original source of the 

information used.  Academic work is not limited to your own views and opinions, but is 

developed by thinking about ideas put forward by others.  It is essential to acknowledge 

the material that you have consulted to prepare a piece of academic work. 

The School of Education uses the Harvard style of referencing.  Harvard is also known as 

the óauthor-dateô style.  It ensures that the authorôs name and year of publication and page 

reference appear concisely within the text, and the full bibliographic reference is listed at 

the end of the text.  In this end-of-text reference list, entries are arranged in alphabetical 

order of the source, usually by authorôs surname.  Even within the Harvard style there are 

many variations, but the following is the style used in the School of 

Education.HARVARD: IN-TEXT REFERENCES 

References may be placed at the end of a sentence or integrated into the text. For 

example: 

The researcherôs moral, personal and social values all influence the research process 

(Greenbank, 2003, p.791). 

Greenbank (2003, p.791) claims that the researcherôs moral, personal and social values 

all influence the research process.  
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If you need to reference a work written by three or more authors in the first instance 

include all of the authorsô names in the text. Thereafter write the first author's name 

followed by óet alô. 

Edwards, Lynch and Connor (2004) reporté 

Edwards et al (2004) reportéé 

HARVARD: END OF TEXT REFERENCING 

Your reference list must contain all the referenced material within your text. You may also 

include an optional bibliography. Your bibliography includes any other sources which you 

read, but are not referred to in the text. 

REFERENCING A BOOK 

 Reference a book in your reference list or bibliography as follows: 

Author(s) surname(s), first initial. (edition) (date), book title (in italics), place of publication, 

publisher i.e.  

Example: 

Kolb, D. A. (1984), Experiential Learning: experience as the source of learning and 

development, New Jersey, Prentice Hall 

 To reference a chapter from an edited book you should put the title of the book in 

italics, not the chapter title: 

Bolton, C. R. (1978), óAlternative Instructional Strategies For Older Learnersô. Chapter 6 in 

Sherron, R.H. & Lumsden, D.B. (eds.) Introduction to Educational Gerontology, 

Washington D.C. Hemisphere Publishing Corporation 

REFERENCING A JOURNAL ARTICLE 

 Reference a journal article as follows: 

Author(s) surname(s), first initial. (date), óarticle title (in inverted commas)ô, name of journal 

(in italics), volume no, issue no, page numbers e.g.  

Example: 

Scala, M. A. (1996), óGoing back to school: participation motives and experiences of older 

adults in an undergraduate classroomô, Educational Gerontology, Vol. 22, No.8, pp.747-

773 
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 Referencing a journal article in electronic format is similar to non-electronic journal 

articles. However you should also include the URL address for the article and the 

date accessed. For example: 

Newman, J. M. (2000), óAction research: a brief overviewô, Forum: Qualitative Social 

Research, Vol. 1, No. 1. [online]. Available from: http://qualitative-research.net/fqs 

[accessed 22 June 2004] 

REFERENCING CORPORATE AND GOVERNMENT PUBLICATIONS 

 Reference corporate & Government publications as follows: 

Author/ organisation, (date), title (in italics), place of publication, publisher. 

 If you donôt know who the author is then it is assumed that the business or 

organisation is the author e.g. 

Department of Education and Science, (2000), Learning for Life: White Paper on Adult 

Education, Dublin, Government Publications.  

REFERENCING INTERNET SOURCES 

 The standards for referencing Internet sourced material are varied. You can 

reference Internet sources in a similar way to non-Internet sources. The guidelines 

to reference Internet-sourced material are as follows: 

Author/editor or compiler, year of publication (most recent version), ótitleô, version number 

(if applicable), [online], publisher and place of publication (if known), available from: web 

page address, [date last accessed] e.g.  

Example: 

Donnelly, W. (Head of Research and development), 2005, óWelcome to the School of 

Research & Innovationô, [online], Waterford Institute of Technology, Available from: 

http://www.wit.ie/so_research/. [Accessed 15th March 2005]. 

The word óonlineô in square brackets denotes the method of communication and should be 

used for all Internet sources. 

The ódate last accessedô in square brackets is the date on which you access or 

downloaded the document. Online materials may be continually updated, revised or 

deleted. Therefore it is important to show when you accessed the material. 

The in-text reference for an Internet source is the same as non-Internet sources. Cite the 

author followed by the year of publication. 

  



P a g e  | 82 
 

 

Literacy Development Centre  
School of Education & Professional Development 

RECOGNITION OF PRIOR LEARNING POLICY 2010/11 

 
 
What is Recognition of Prior Learning? 
WIT acknowledges that adults bring a wide range of experience and knowledge to the 
classroom. In some instances, where adults can demonstrate that their prior learning 
and/or the quality and duration of their experience is equivalent to the learning outcomes 
of Third Level module(s), students may be entitled to an exemption from particular 
module(s). This is referred to as Recognition of Prior Learning (RPL).  
 
How can I apply? 
If you wish to apply for RPL, you must compile a portfolio of documentary evidence to 
demonstrate that you have already achieved the learning outcomes of a module or 
modules and would not be disadvantaged by not studying that particular module(s). 
 
All formal applications for RPL must be made in writing to: 
 
Helen Murphy,  
Head of Literacy Development Centre, 
WIT College Street Campus, 
Waterford.  
 
What is the cost? 
A fee of 40% of the module cost will be charged for each RPL application. 
 
When is the closing date for receipt of applications? 
The closing date for receipt of RPL applications for the academic year 2010/11 is  
Friday 25 March 2011. 
 
Who can help me further? 
If you wish to apply for an exemption or discuss your options, please contact the Literacy 
Development Office at 051 302872.  
 



P a g e  | 83                                                  Higher Certificate in Arts in Literacy Development Student Handbook 2010/11 

 

School of Education & Professional Development  
RECOGNITION OF PRIOR LEARING/MODULE EXEMPTION APPLICATION ς  

 
 
NAME   

 
 

ADDRESS 
 

   

DATE OF BIRTH  STUDENT NUMBER  
 
COURSE:      Higher Certificate in Arts in Literacy Development 
   
I wish to apply to be considered for exemption in the following modules: 
 

1.  

2.  

3.  

4.  

 

I understand that exemptions can only be awarded on production of evidence of having met the 

learning outcomes of particular module(s) through prior or experiential learning at the 

appropriate level.  The course board will make a recommendation based on the evidence 

submitted.  Please find attached certification relevant to my application. 

SIGNATURE OF APPLICANT      DATE 

 
FOR OFFICE USE ONLY 
 
DATE RECEIVED 

DATE COPY SENT TO EXAMINER 

DATE RETURNED 

DECISION 

BANNER UPDATED 


